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Abstract
Due to the unstable circumstances in the Middle East in the last decade, a large number
of immigrants from Arab origins immigrated to non-Arab countries. This immigration created a
new generation of Arab heritage learners who want to learn the Arabic language as a heritage
language for different reasons. This study investigates the motivation and attitude of Arab
heritage children between 10 and 16 years of age and their parents’ perspectives toward learning
Arabic as a heritage language in host countries. 143 participants (92 parents, 51 children) living
in 17 different non-Arab countries have participated in this study. The method used in this study
is a mixed method by using an electronic questionnaire in six different languages for parents and
children. The findings of this study indicate that the children have integrative and extrinsic
motivation to learn Arabic as a heritage language, which meet their parents’ perspectives and
reasons behind enrolling their children in Arabic classes. Moreover, they have a positive attitude
toward the Arabic language and its culture and speakers. However, children were less motivated
and had less positive attitudes than their parents. At the end of this study, the researcher provides
a number of strategies and techniques as pedagogical implications that could be of benefit to all
heritage students, especially those living in non-Arab host countries.
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Chapter 1: The Introduction
Introduction
Children’s motivation and attitude toward learning a language significantly affect their
achievement and performance (Masgoret & Gardner, 2003; Geisherik, 2004; Masgoret &
Gardner, 2003; Carreira, 2011; Johnson, Johnson, Roseth & Shin, 2014). Learners’ motivation
and attitude are vital elements to investigate before teaching or designing curricula. Accordingly,
teachers need to consider carefully of thought into students’ motivations to create the best
lessons (Rehman et al., 2014). This study aims to investigate the motivation behind learning
Arabic as a heritage language and the learners’ attitude toward it in host countries. The study
targets children between the ages of 10 and 16 and their parents. The participants of this study
are designated as Arab heritage language learners (AHLLs), who have an Arab origin and moved
or immigrated to non-Arab countries during the last decade.
Heritage learners are defined as learners who have a background relationship with the
second language. Moreover, heritage learners are those who were born in or immigrated to host
countries during their childhood. They may or may not use the heritage language to
communicate at home with their parents (Torres, Arrastia & Tackett, 2019). Language teachers
cannot effectively teach a language if they do not understand the relationship between motivation
and its effect on language acquisition (Oroujlou & Vahedi, 2011). In addition, language teachers
have to use various techniques to teach or maintain the heritage language among heritage
learners. Examples of this are creating a friendly atmosphere in the classroom, producing
situations in which students will feel a sense of accomplishment, and connecting language
learning to students' interests outside of class (Oroujlou & Vahedi, 2011). In addition to the
effect of motivation on students’ performance and the need to address curricula or techniques to
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teach such students, the number of AHLLs has now increased tremendously since millions of
Arab families have immigrated to settle in non-Arab countries during the last decade. This has
increased the number of Arab heritage learners all over the world especially those who are
around the ages between 10 and 16 years. From 2011 until now, 10 years after the outbreak of
the Arab Spring revolutions, millions of Arabs have immigrated or become refugees all around
the world. For example, in 2018, for the fifth consecutive year, Turkey was the largest host
country in the world, with 3.7 million refugees, mainly Syrians (over 3.6 million) (UN World
Migration Report 2020, 44, p. 40). Although Syrians are the largest number of refugees and
immigrants from the Arab world, on October 19, 2017, Al-Ahram Gate newspaper mentioned
that more than 3 million Egyptians are living in non-Arab countries. Moreover, most of the Arab
immigrants are youth and new parents. The statistics of the United Nations High Commissioner
for Refugees (UNHCR) show that most of the immigrants and refugees are children, and youth
between 15 and 25 years of age constitute a considerable percentage of the refugees
(https://www.unhcr.org/ar/5b448e0e4.html). These statistics show the sizable number of the new
heritage generation between 10 and 16 years of age, who arrived at an early age to host
countries. Some of this generation has already acquired an Arabic dialect from their parents at
home. However, they still need to perfect the Arabic language. Millions of Arabs are moving
yearly to the Far East and Western world learning and using second languages and integrating
into the new cultures. This statement reaffirms the importance of developing appropriate
materials and designing effective programs that help in teaching and supporting this generation
in retaining their right to learn the home language and hence, the urgency of understanding those
students’ attitude and motivation toward learning Arabic. A general assumption is that heritage
learners need to learn their heritage language for reasons related to their identity and culture.
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Still, there is no study that tried to reveal the motivation and attitude of the Arab children and
their parents toward learning Arabic as a heritage language.
Studies found that heritage and non-heritage learners have significantly different types of
motivations to learn a language (Temples, 2010; Noels, 2005; Husseinali, 2006). Studies that
focus on Arabic as a heritage language found that the learners of AHL are divided into different
types. According to the background culture of the learners, the learners are divided into learners
from an Arab origin and those from a non-Arab origin (Muslims); in other words, learners with
an Arabic culture background and learners with an Islamic background but not an Arabic one
(Husseinali, 2006). The learners are divided as well according to the variety of languages to
which they were exposed. Ibrahim and Allam (2006) found in their study that the types of
heritage students of Arabic are 1) those who hear and speak a dialect of Arabic at home with two
parents from an Arab origin, 2) those who do not speak Arabic at home with only one parent
from an Arab origin, 3) those who are Muslims from a non-Arab origin and learned standard
Arabic from Quran, or 4) those who attended international schools in Arab countries and had
never had any formal education in Modern Standard Arabic (Ibrahim & Allam, 2006). Moreover,
Albirini (2016) classifies AHLLs according to the variety of Arabic dialects to which they were
exposed. He found that AHLLs are of two main types: those who have been exposed to only
standard Arabic through their Islamic learning or those who have been exposed only to the
spoken dialects from their parents (Albirini, 2016 as cited in Visonà & Plonsky, 2019).
The researcher in this study suggests there are also different types of students who learn
Arabic as a heritage language: 1) those who are of an Arab or non-Arab origin, 2) those who use
or do not use one variety of Arabic, and 3) those who live in Arab countries and attend
international schools but are illiterate in Modern Standard Arabic. In this study, the researcher is
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going to investigate the motivation of heritage students of an Arab origin, who know one variety,
two varieties, or no varieties at home.
The three main theories that identify types of motivation are the contextual theory
(Bronfenbrenner, 1986), self-determination theory (Rayan & Deci, 2000), and achievement goal
theory (Gardner, 1985) (Sinclair et al., 2017). The contextual theory focuses on the
environmental variables that affect the motivation for learning such as the classroom, teacher,
and curriculum. The context of learning has a significant effect on the learning process. If a
student finds a motivating environment in the classroom, he/she will make great achievements.
The self-determination theory by Rayan and Deci (2000) focuses on the learners’ psychological
needs and social environment. Finally, the achievement goal theory, which is known as
Gardner’s theory (1985), focuses on motivational orientation as a factor of achieving a goal and
learning a language. The self-determination and Gardner's theories focus on what factors
influence students' engagement when interacting with his/her environment, not the classroom
environment (Sinclair et al., 2017). In this study, the researcher investigates the motivation of
students who are learning Arabic as a heritage language based on two theoretical frameworks:
Gardner’s theory and the self-determination theory.
A review of motivation theories reveals that Gardner’s theory (Gardner, 1985) is suitable
for the exploration of motivation in this study because it helps in inspecting the reasons parents
enroll their children in Arabic classes in addition to their children’s reasons for joining these
classes. Gardner’s theory divides the motivation for learning a language into two orientations:
integrative and instrumental. The integrative orientation reflects the learner’s desire to learn a
language for reasons such as being interested in the culture, communicating with others in the
target culture, traveling, or integrating with the community of the target language. Instrumental
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orientation reflects the learner’s desire to learn a language for pragmatic reasons such as getting
a job, earning high grades at school to enroll in a certain college, or traveling for career reasons
(Gardner, 1985 as cited in Dornyei, 2003). Gardner’s theoretical framework has been helpful in
many studies because it is more directly related to reasons for studying a language and hence is
easier to detect through surveys that probe such reasons. For example, Titus (2018) investigated
Russian heritage learners’ goals and motivation using Gardner’s framework and found that the
integrative motivation of Russian heritage learners is a dominant type of motivation among the
study’s subjects. What is more, Husseinali (2006) used the same framework and found a
significant difference between heritage and non-heritage learners in regard to their motivational
orientation. Husseinali found that heritage learners generally have an integrative orientation;
however, non-heritage learners have an instrumental orientation in learning the Arabic language.
As integrative motivation reflects individuals’ desire to be part of the life of the speech
community and to gain acceptance into the social group by speaking their language (Sallı, 2019),
individuals’ attitude toward a language and its speakers is a fundamental factor of the degree of
interest in language learning. Thus, attitude is considered directly related to motivation and
viewed as motivational support and not as a factor that has a direct effect on L2 learning
(Widodo, Ariyani & Setiyadi, 2018). The types of attitude that affect learning a language are
three: 1) attitude toward learning in general, 2) attitude toward the language, and 3) attitude
toward the speakers and culture of the language. Although many studies investigated the
different types of learners’ attitudes, most of the studies that focused on heritage learners and
their desire to maintain their heritage language investigated the learners’ attitude toward the
heritage language and its speakers. Researchers investigated heritage learners’ attitude toward
their heritage languages and found different positions among the young learners and their
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parents. Learners’ attitude toward a language and its speakers is a crucial element in learning or
maintaining a heritage language (Makarova, Terekhova & Mousavi, 2019; Park & Sarkar, 2007;
Zhang & Slaughter-Defoe, 2009). Most heritage learners have different attitudes toward their
heritage language, culture, and speakers. For example, Makarova, Terekhova, and Mousavi
(2019) tried to investigate the attitude toward learning Russian as a heritage language among
parents of children in Canada. The study found that parents are interested in passing Russian on
to their children. Furthermore, Park and Sarkar (2007) suggested in their study that Korean
immigrant parents are very positive toward their children’s maintenance of heritage language
learning. On the other hand, Zhang and Slaughter-Defoe (2009) highlighted an important point
which is the different attitudes among parents and children toward learning heritage languages.
Although they found that Chinese parents value their heritage language and have a positive
attitude toward maintaining it in the following generation, the children fail to see the relevance of
heritage language learning to their life and often resist parents’ efforts in its maintenance. Zhang
and Slaughter-Defoe’s (2009) study is crucial as it shows the different attitudes among different
generations toward their heritage language. In this study, and due to the commotion in the Arab
World over this last decade, children’s attitude as well as their parents’ attitude toward their
heritage language and speakers can affect their achievement in learning Arabic as a heritage
language. Thus, investigating the learners’ motivation and attitude is essential as both help in
identifying the learners’ characteristics in order to design and create an appropriate curriculum.
In this study, parents could have an effect on identifying the motivational type of AHLLs.
Because the learners are still between 10 and 16 years of age, the parents are the ones who
choose the style of education (e.g., the type of language and program/curriculum) for their
children at this age, and thus, it is important to know the reasons why parents want their children
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to learn Arabic. Moreover, it is useful to know if the students themselves have the same type of
motivation as their parents or not since this will affect their performance as language learners. In
addition to Gardner’s theory, this study will use another framework which is based on the selfdetermination theory to study learners’ motivation. The self-determination theory focuses on the
learners in terms of intrinsic and extrinsic motivation. A learner who has intrinsic motivation
engages out of his/her own volition. On the other hand, an extrinsically motivated learner
engages for any reasons other than their own accord (no inner incentive) (Sinclair et al., 2017).
The self-determination theory is also essential in this study because it reveals the reason behind
learning Arabic as a heritage language among these students. This theory is useful in this study
because it reveals whether the learner is interested in learning AHL or if learning is only due to
parents’ desire. This theory will show if these young AHLs are learning Arabic for self-related
reasons (intrinsic) or to respond to their parents’ desire (extrinsic). Hence it would be possible to
understand whether student-related needs or parent-related needs are expected to be more
significant when dealing with this population. The self-determination theory was the framework
for many studies. For instance, Tanaka (2013) used the self-determination theoretical framework
to help examine kanji learning motivation and found that intrinsic motivation significantly
predicted higher kanji proficiency. Moreover, Garn, Mathews, and Jolly (2012) used the selfdetermination theory to investigate the academic motivation of students with gifts and talents.
They found that parents play an important role in shaping the academic motivation of their
children, which points out the positive role of extrinsic motivation. In other words, those children
have an extrinsic motivation to learn. These two studies show the effect of each type of
motivation on different categories of learners, which sheds light on the need to reveal the real
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reason Arab students learn Arabic as a heritage language in host countries and how their parents
could affect their motivation.
Although the previous studies are based on one theoretical framework (Gardner or selfdetermination), many other studies focused on multiple frameworks to find the type of
motivation behind learning languages. Noels (2005) used both Gardner’s and the selfdetermination frameworks to explore the type of motivation behind learning German as a
heritage language and found that German heritage learners have more intrinsic motivation and
integrative orientation than non-heritage learners. Moreover, Te Huia (2015) and Mori and
Calder (2015) chose different theoretical frameworks to investigate learners’ motivation. Te Huia
(2015) aimed to explore the motivations of Māori heritage language learners, while Mori and
Calder (2015) investigated the motivation behind learning Japanese as a heritage language in the
United States. Regardless of other variables (e.g., age, gender, and age when immigrating) that
affect the results of their research, these two studies found that cultural and identity motivations,
which fall under integrative motivation, are the core reasons behind learning a heritage language.
From the previous introduction, it is clear that most of the studies which investigated the
motivation of AHLLs took place more than 10 years ago. Thus, there is not much current
research that investigates the motivation of the huge number of AHLLs, which intensely
increased during the last 10 years. Moreover, the researcher did not find any study that
investigates the motivation of parents and students who moved to different host countries and are
learning in different environmental contexts.
As a result of the mentioned gap in research, the targeted learners in this study are the new
generation of AHLLs who either immigrated or have been refugees in various host countries in
the last decade. They are AHL students between 10 and 16 years of age learning Arabic in
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different contexts such as in Arabic schools, in centers, or with private teachers. These students
could either be intrinsically or extrinsically motivated. Moreover, they and their parents have an
integrative orientation or instrumental orientation to learn Arabic as a heritage language. In this
study, the researcher is going to explore learners’ attitudes toward the language and its speakers
which influence learning motivation as Gardner and Margaret mentioned in their article (2003).
Moreover, they confirmed – as mentioned earlier- that learners’ attitude is one of the components
of integrative motivation. Moreover, this study aims to explore the parents’ reasons that drives
them to be involved in enrolling their children in Arabic classes and whether they believe their
children have an intrinsic motivation to learn Arabic or not. Additionally, this study investigates
the children’s motivation type as well, integrative or instrumental and intrinsic or extrinsic,
which will reveal if there are any differences between parents’ and children’s motivation in
learning Arabic as a heritage language in host countries.
Research questions
1.

What are the attitudes of the parents of AHL children toward the Arabic language

and its speakers and their reasons to enroll their children in Arabic classes?
2.

What are AHL children’s attitude and motivation toward the Arabic language and

its speakers?
3.

Is there a connection between parents' attitude and motivation and those of the

children? (Makarova, Terekhova & Mousavi, 2019.)
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Definitions
●

Learner’s attitude is their thoughts on the language and its speakers that create

emotions and behaviors affecting their motivation.
●

Learner’s motivation is the characteristic that provides the incentive for

learning.
●

Integrative orientation refers to language learning for personal growth and

cultural enrichment, that is, the learner’s desire to learn a language to integrate successfully into
the target language community.
●

Instrumental orientation is motivation arising out of a need to learn L2 for

functional or external reasons.
●

Intrinsically motivated learners are individuals with motivation to engage in an

activity because it is enjoyable and satisfying.
●

Extrinsically motivated learners are those whose actions are carried out to some

instrumental end.
●

Arab heritage language learner (AHLL) is one raised in a home where a non-

Arab language is spoken; may speak or merely understand the heritage language.
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Chapter 2: Literature review
Although the heritage language teaching and learning field is not new, it still needs more
studies and research to facilitate the learning process among heritage language learners.
Moreover, the complicated conditions of the increasing number of Arab heritage learners in the
last decade have encouraged researchers to look deeper into the children’s motivation and
attitude towards learning their heritage language. In addition, investigating the parents’
perspectives and attitudes towards their children’s learning of the Arabic language, as their
heritage language, is also essential because the targeted learners are still between 10 and 16 years
of age and hence there are not entirely free to choose what they learn and how they learn it and
this falls to the parents. This study aims to investigate the motivation and attitude towards the
Arabic language and its speakers among Arab heritage children and their parents to identify their
motivation, which helps in the whole teaching process.
This literature review is divided into two main themes: the first part deals with heritage
learners and the second one deals with their motivation and attitude. Heritage learners are the
foundation of this study and to that end it is crucial to define the “heritage learner” and explain
the types of Arab heritage language learners (AHLLs). The researcher will start by providing a
glimpse of the historical background of Arab immigration over the world and the challenges that
meet teachers in teaching heritage learners, followed by some recommendations. This study
targets children between 10 and 16 years old, and thus it is important to focus on the parental
role in educating their children. The second theme in this literature review is motivation and
attitude: defining “motivation,” explaining its importance and types or theories, and providing
sufficient examples of language learning motivation and attitude toward the target language. This
is provided in addition to a comparison between the motivation and attitude of heritage and non-
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heritage learners in different languages. Finally, it is worthy to present studies that explain the
parents' reasons and attitudes towards their children learning the heritage language.
The history of humanity tells about millions of immigrants who were forced or who
chose to live far away from their predecessors’ lands. This immigration phenomenon has created
a new type of learners all over the world called heritage learners. Studies indicate that heritage
language learning started in the 1970s by Guadalupe Valdes (Carreira & Kagan, 2018). Valdes
(2001) defines a heritage learner as one “who is raised in a home where a non-English language
is spoken or merely understands the heritage language and who is to some degree bilingual in
English and the heritage language” (Visonà & Plonsky, 2020, p. 1). However, Fishman defines a
heritage learner as someone who has “a language of personal relevance other than English”
(Ibrahim & Allam, 2006, p. 438). Thus, in this study Arab heritage learners are defined as
learners who have any kind of personal relevance to the heritage language and an Arab origin.
Moreover, heritage learners are those who were born in, or who immigrated to, host countries
during their childhood. They may or may not use the heritage language to communicate at home
with their parents (Torres, Arrastia & Tackett, 2019).
Spanish, Chinese, Russian, Arabic, and many other languages have experienced
significant growth in heritage language schools. For example, in 2007 one of five US residents
was speaking a language other than English at home (Carreira & Kagan, 2018). Moreover, this
population includes 12 million school-age children, accounting for 22% of the US student
population (Carreira & Kagan, 2018). Arabic heritage language learners are a considerable group
of heritage learners in the US and other countries (Carreira & Kagan, 2018).
Many studies tried to identify Arabic heritage language learners by starting from Valdes’s
definition (Visonà & Plonsky, 2020). Although different studies divide Arabic heritage language
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learners according to their origin, from Arab or non-Arab origin, these studies found that Arabic
heritage language learners are divided into four types: 1) students whose home language is
Arabic and one or both parents speak it, 2) students who have one parent of Arab origin and do
not hear it at home, 3) non-Arab Muslims whose connection to the language is for religious
purposes, and 4) Arabs who lived in Arab countries but attended international institutions and
had never had any classes in Modern Standard Arabic. In view of the fact that each of these types
of heritage language learners has different needs, motivations, and attitudes toward the Arabic
language (Ibrahim & Allam, 2006), thus, in this study, AHLLs can be defined as students who
has one or both parents from an Arab origin, whether they speak and hear the Arabic language at
home or not. Consequently, non-Arab Muslim heritage learners and Arab learners who live in
Arab countries are not the targeted type of Arab heritage language learners. This is because they
have different needs, motivations, and attitudes toward the Arabic language.
Researchers in the US succeeded in defining the history of Arab immigration to the US,
which started with the first wave from Greater Syria in the 1880s. However, the second and third
waves were from different Arab countries and religions (Bale, 2010). Bale (2010) mentioned in
his article that the third wave of immigrants, after 1967, “brought with them a revived sense of
pride and identity based on their faith” of Islam (Bale, 2010, p. 129). These Arab immigrants to
the US, for example, tried to exercise their rights by learning the Arabic language or maintain
their mother tongue by attending private lessons or language schools (Bale, 2010). Some of this
growth in the number of immigrants was due to individuals and families seeking economic
opportunities. However, the majority of the immigration surge, especially after 2011, was a
consequence of armed conflict and the forced displacement of millions of people from their
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homes (https://www.pewresearch.org/global/2016/10/18/middle-easts-migrant-population-morethan-doubles-since-2005/).
According to the International Organization for Migration, there are 13 million Arab
immigrants, of whom 5.8 million reside in Arab countries (Wikipedia). This means there are 7.2
million Arab heritage citizens all over the world. Moreover, the figures of the UN World
Migration Report for 2020 show a significant increase in refugees’ numbers since 2011
(https://publications.iom.int/system/files/pdf/wmr_2020.pdf ). About 7 million Syrians became
refugees from 2011 till 2018, and Turkey has hosted more than 3.5 million Arab refugees.
Moreover, Al-Ahram Gate newspaper mentioned that about 3 million Egyptians are living in
non-Arab countries (https://gate.ahram.org.eg/News/1590377.aspx). In addition, statistics of the
United Nations High Commissioner for Refugees (UNHCR) show that most of the immigrants
and refugees are children: “there were 37.9 million migrants under the age of 20 in 2019” where
“a child” is defined in international law as “every human being below the age of 18 years”
(https://publications.iom.int/system/files/pdf/wmr_2020.pdf, p. 231, 232).
These statistics show the sizable number of the new heritage generation between 10 and
16 years old, who arrived at an early age to host countries. Some of this generation has already
acquired an Arabic dialect from their parents at home. However, they still need to perfect the
Arabic language as their mother tongue as Ozfidan’s (2017) study reflects that speaking or
learning a mother tongue should be encouraged, and thus, heritage children should have a right
to learn their mother tongue. These generations of AHLLs attend private lessons, language
schools, or weekend centers to learn the Arabic language as a heritage language (Carreira &
Kagan, 2018).
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Many studies looked into the HL teaching field in terms of investigating the differences
between heritage and non-heritage learners, HL motivations, HL needs, HL attitudes, materials
and curriculums, teaching characteristics, and methods. These studies are not sufficient as the
field still needs to find solutions to many challenges (Mango, 2011; Carreira & Kagan, 2018).
The field of teaching an HL, in general, faces many challenges such as defining the different
needs of the learners according to individual circumstances, the need for appropriate materials
and successful curricula to address the learners’ needs and styles, and the availability of
experienced and professional teachers, not volunteers and non-qualified teachers (Mango, 2011;
Carreira & Kagan, 2018).
The following are examples of the studies that highlighted the challenges in the heritage
learning and teaching field to provide beneficial contributions. Burgo (2017) studied integrating
Spanish heritage language learners into the second-language classroom and mentioned that some
students noticed that instructor expectations change with HL learners in the classroom (Burgo,
2018). In addition, according to the variety of professional levels of the heritage learners, Torres,
Arrastia, and Tackett (2019) conducted interviews with Hispanic heritage language learners to
investigate how they perceive their heritage language Spanish coursework. The researchers
found that a large majority of participants felt self-conscious and possessed lower levels of selfefficacy and higher levels of anxiety toward learning their heritage language. This was a result of
offering one level of heritage language coursework (Torres, Arrastia & Tackett, 2019).
Furthermore, the study of Redouane (2017) investigates the challenges of learning the five less
commonly taught languages and the author found that “Arabic heritage learners are the only ones
who recognize that the learning challenges are due to the various proficiency levels in the same
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classroom, and the dissimilarity between the standard variety and the dialect” (Redouane, 2017,
p. 59).
Moreover, teaching Arabic heritage language is more challenging because of features
such as diglossia in the Arabic language. Most Arabs speak and listen to colloquial Arabic in
their daily life. Colloquial Arabic is a different version of the Arabic language and differs from
one region to another. For example, the most common Arabic colloquial varieties are 1) the
Egyptian colloquial varieties used in Egypt and Sudan, 2) the Levantine colloquial varieties used
in Syria, Jordan, Lebanon, and Palestine, 3) the Gulf colloquial varieties used in the Gulf region,
and 4) the Moroccan colloquial varieties used in the Moroccan region. On the other hand, Arabs
use Modern Standard Arabic (MSA) (Fuṣḥā') in reading, writing, and formal contexts and for
religious reasons. This means that Arab-educated people have only learned this language at
schools, not as a mother tongue at home. However, most Arab people use colloquial
communication as a mother tongue in their daily life. AHLLs who were born in an Arab country
or exposed to the Arabic language mostly are familiar with the colloquial language of their
country of origin. However, MSA is not common if they did not receive their education in an
Arab country. This diglossia phenomenon and the varieties of Arabic colloquials have created
great challenges in the Arabic heritage language teaching field; every individual student has a
different proficiency level in MSA and colloquial, targeting a different colloquial and different
motivations, whether religious or non-religious (Carreira & Kagan, 2018). Moreover, Perera
(2020) investigates the relationship between religion and heritage language use for Tamil
second-generation immigrant students and found that “the use of heritage language is more
relevant in the heritage learners than in the homeland, for indexing ethno religious belonging by
younger generations'' (Perera, 2020, p. 13), which reflects on the Arabic language as a language
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that is strongly related to the Islamic religion. Similarly, although Brosh (2015) revealed that the
Arab students dislike the experience of learning MSA in school because of its difficulty to learn,
they perceive MSA “as important because it is the language of the Qur’an and prayer, a unifying
force for the Arab region, as well as an essential element for acquiring literacy” (Brosh, 2015, p.
23). These results explain the significant ratio of religious institutions compared to other
facilities of Arabic, which were 3:1 in 1992 (Mango, 2011).
The previous challenges were clear to the teachers and researchers who tested and
experimented with many curricula and methods to overcome them. Community-based curricula
(Llombart-Huesca & Pulido, 2017), mixing of heritage and non-heritage languages in one
classroom (Burgo, 2018), and application of humor practices (Hillman, 2011) help HLs to
develop their proficiency level and provide them with positive views of the Arabic language and
culture.
Although classrooms play an important role in teaching heritage language, parents’ role
is also significant in maintaining the heritage language or losing it. Lee (2013), Nesteruk (2010),
Gharibi and Boers (2017), Melo-Pfeifer (2015), Makarova, Terekhova, and Mousavi (2019), and
Sofu (2009) indicate that parents’ attitudes, and beliefs are strongly correlated with those of their
children. Moreover, parents’ emotions are not the only variable that affects the child’s learning,
but parents’ verbal role is also another strong influence on the child’s position toward learning
his/her heritage language. Shoukri (2010) mentions that, despite the parents’ desire to maintain
the Arabic heritage language, “almost 87% of Arab parents agree that their children’s use of
Arabic is decreasing” (Shoukri, 2010, p. 62). This decrease is also mentioned in Ghenghesh’s
(2010) study, where the researcher found that the motivation of students who were studying
Arabic as a second language at the International School in Tripoli area has decreased by age.
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Even though there are many studies in the heritage language learning field, very few
studies focus on the growing numbers of AHLLs during the last decade. Millions of AHL
children and parents seek to find appropriate language classes that provide different proficiency
levels and dialects. Nonetheless, they cannot find qualified centers or schools that provide the
Arabic language for different purposes such as religion, culture, communication, or academic
purposes (Carreira & Kagan, 2018). Moreover, most Arabic language centers complain of the
lack of appropriate materials and curricula that support teaching AHLLs (Carreira & Kagan,
2018). Such needs are the rationale for this research in identifying the motivations and attitudes
of AHLLs and their parents.
As motivation is considered one of the main determining factors in success in developing
a second or foreign language, studies show significant effects of the learners’ motivation on their
learning achievement (Oxford & Shearin, 1994; Schmidt, Boraie & Kassabgy, 1996; Hu &
McGeown, 2020; Husseinali, 2005). Moreover, “research shows that motivation directly
influences how often students use L2 learning strategies, how much students interact with native
speakers, how much input they receive in the language being learned (the target language), how
well they do on curriculum-related achievement tests, how high their general proficiency level
becomes, and how long they persevere and maintain L2 skills after language study is over''
(Oxford & Shearin, 1994, p. 12). L2 here refers to the second language which could be a heritage
language or a foreign language. In addition, studies confirm that teachers who understand their
students’ needs and motivation are critical to their success (Wahba, Taha & England, 2014;
Oroujlou & Vahedi, 2011; Gilakjani, Leong & Sabouri, 2012). Moreover, “motivation is the
‘neglected heart’ of our understanding of how to design learning and teaching” (Gilakjani, Leong
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& Sabouri, 2012, p. 15). These findings drove researchers to identify the term “motivation” and
its types in order to exploit, maintain, and increase the learners’ motivation.
Although Jonson (1979) referred to motivation as the “tendency to expend effort to
achieve goals'' (Schmidt, Boraie & Kassabgy, 1996, p. 11), Gardener (1985) identified it as “the
combination of efforts plus desire to achieve the goal of learning the language plus favorable
attitude toward learning the language” (Gardener, 1985, p. 420). Gardner’s definition of
motivation has different elements. Later, researchers investigated and experimented with these
elements to create different theories of motivation. Three main theories are the most frequently
used in the studies of motivation which identify its types: the contextual theory (Bronfenbrenner,
1986), self-determination theory (Rayan & Deci, 2000), and integrative and instrumental
orientation theory (Gardner, 1985). The contextual theory focuses on the environmental variables
that affect the motivation for learning such as the classroom, teacher, and curriculum. The
context of learning has a significant effect on the learning process. When students find a
motivating environment in the classroom, they will show great achievements. The selfdetermination theory by Rayan and Deci (2000) focuses on the learners’ psychological needs and
social environment. For example, it shows how the learner desires to learn the heritage language
for an inner motivation or an external one. Finally, the integrative and instrumental orientation
theory, which is known as Gardner’s theory (1985), focuses on motivational orientation as a
factor to achieve a goal and learn a language.
In the case of young/teen learners, parents have a core role in identifying the motivational
type of language learning. Parents choose the style of education (e.g., the type of language and
program/curriculum) for their children at this age, and thus, it is important to know the reasons
why parents want their children to learn the target language. Moreover, it is useful to know if the
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students themselves have the same type of motivation as their parents or not since this will affect
their performance as language learners. The self-determination theory focuses on the learners in
terms of intrinsic and extrinsic motivation. A learner with intrinsic motivation engages out of
his/her own volition. On the other hand, an extrinsically motivated learner engages for any
reason other than their own accord (not an inner incentive) (Sinclair et al., 2017).
In this regard, the self-determination theory and Gardner's theory are strongly related, as
they focus on the individual desire to learn a language according to the learners' environment,
not the classroom environment (Sinclair et al., 2017). Gardner’s theory and the selfdetermination theory complete each other (Redouane, 2017). However, Gardner’s theory is one
of the best-known and historically significant studies of motivation in second-language
acquisition (Brown, 2000). Gardner’s theory divides the motivation for learning a language into
two orientations: integrative and instrumental. The integrative orientation reflects the learner’s
desire to learn a language for reasons such as being interested in the culture, communicating with
others in the target culture, traveling, or integrating with the community of the target language.
The instrumental orientation reflects the learner’s desire to learn a language for pragmatic
reasons such as getting a job, earning high grades at school to enroll in a certain college, or
traveling for career reasons (Gardner, 1985 as cited in Dornyei, 2003). Gardner’s theoretical
framework has been helpful in many studies because it is more directly related to reasons for
studying a language and hence is easier to detect through surveys that probe such reasons.
Moreover, Gardner mentioned in his theory of motivation different components, one of which is
integrativeness, which refers to the learner’s attitude towards the target language group and
interest in a foreign language. The other is the attitude toward the learning situation and learning
the target language (Masgoret & Gardner, 2003; Gardner, 1985).

21
The Motivation and Attitude of Arab Heritage Children and Their Parents

As integrative motivation reflects individuals’ desire to be part of the life of the speech
community and to gain acceptance into the social group by speaking their language (Sallı, 2019),
individuals’ attitude toward a language and its speakers is a fundamental factor of the degree of
interest in language learning. To illustrate, investigating the learners’ attitudes is essential
because favorable attitudes toward the group facilitate learning, whereas negative attitudes
obstruct the learning process (Masgoret & Gardner, 2003; Csizér & Dörnyei, 2005). Thus,
attitude is considered to be directly related to motivation and viewed as motivational support and
not as a factor that has a direct effect on L2 learning (Widodo, Ariyani & Setiyadi, 2018). The
types of attitude that affect learning a language are 1) attitude toward learning in general, 2)
attitude toward the language, and 3) attitude toward the speakers and culture of the language
(Widodo, Ariyani & Setiyadi, 2018). Although many studies investigated the different types of
learners’ attitudes, most of the studies that focused on the heritage learners and their desire to
maintain their heritage language investigated the learners’ attitude toward the heritage language
and its speakers. Researchers investigated the heritage learners’ attitude toward their heritage
languages and found different positions among the young learners and their parents. The
learners’ attitude toward a language and its speakers is a crucial element in learning or
maintaining a heritage language (Makarova, Terekhova & Mousavi, 2019; Park & Sarkar, 2008;
Zhang & Slaughter-Defoe, 2009). Most of the heritage learners have different attitudes toward
their heritage language, culture, and speakers.
Thus, based on the previous studies, Gardner’s theory could be divided into three main
components: the learner’s attitude towards the target language and its speakers, the integrative
orientation, and the instrumental orientation to learn the target language (Masgoret & Gardner,
2003).
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Although the learner’s type of motivation could be integrative and intrinsic, integrative
and extrinsic, instrumental and intrinsic, or instrumental and extrinsic, the learner could be
integrative and instrumental at the same time, but at different levels (Schmidt, Boraie &
Kassabgy, 1996). Furthermore, there is no one type of motivation that is better than the other;
each type has its own influence on the learner’s achievement (Sinclair et al., 2017).
Starting from the significant influence of the learners’ motivation on their achievements,
many studies investigated the types of learners’ motivation among students learning a foreign
language. Oxford and Shearin (1994) identified the foreign language as “one that is learned in a
place where that language is not typically used as the medium of ordinary communication”
(Oxford & Shearin, 1994, p. 14). In 1999, Nikolov investigated the motivation and attitude of
Hungarian children studying the English language as a foreign language and found that most of
the children between 6 and 14 years of age have an intrinsic motivation because of the teachers’
activities. Moreover, the author confirmed that there was no trace of attitude towards speakers of
the target language (Nikolov, 1999). These findings have not changed through the years. Both
the studies of Carreira (2011) and Yunus and Addullah (2011), which examined the motivation
and attitude of learning English as a foreign language between Japanese, Malays, and Indian
school students, declared that school students have an intrinsic motivation to learn a foreign
language, and they have a positive attitude toward learning it as they enjoy learning English as a
foreign language (Carreira, 2011; Yunus & Abdullah, 2011). Similarly, Sallı (2019) highlighted
the motivation of learning the Turkish and Greek languages as foreign languages among adult
students and found that the two groups of learners have intrinsic and integrative motivation to
learn the target heritage language. The learners showed a positive attitude towards learning the
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Turkish and Greek languages; however, the students of each group were hesitant to express their
opinion about the other language.
On the other hand, researchers tried to reveal the learners’ motivation and attitudes
towards learning Arabic as a foreign language. Although Husseinali (2005) mentioned the
students’ intrinsic motivation as a factor of their achievement when they learn the Arabic
language in the US, Calafato (2020) confirmed that Norwegian students were strongly motivated
to learn the Arabic language by a “desire interact, professionally and socially, with Arabic
speakers in Arabic, both at home and abroad” (Calafato, 2020, p. 10).
Early in 2004 and 2005, Geisherik and Noels investigated the motivation of heritage and
non-heritage learners of Russian and German languages. They found that heritage learners are
more motivated than non-heritage learners because of the integrative orientation. Moreover, they
confirmed that heritage and non-heritage learners have the same strong motivation to learn the
language, which is the desire to travel. However, heritage learners have a motivation to connect
and communicate with their heritage community (Geisherik, 2004; Noels, 2005). Similarly,
Husseinali (2006) found that Arab heritage learners are significantly different from non-heritage
learners in terms of their motivation to learn the Arabic language and revealed that heritage
learners have identification reasons; however, non-heritage learners have an instrumental
orientation. On the other hand, Temples (2010) tried to explore the motivation of learning Arabic
in a US public school with students in grades 6-8 and their parents. The researcher classified the
students into three groups: heritage learners, religion heritage learners, and foreign learners. The
findings of this study indicate the different levels of motivation between these three groups.
Heritage learners may have lower motivation because they have to learn MSA, which they do not
value or have a purpose to learn. However, religious heritage and foreign learners may enjoy
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learning the Arabic language more than the Arab heritage learner (Temples, 2010). The previous
studies show the different types of motivation of learning a language between heritage learners
and non-heritage learners. In the following part, the author highlights the motivation of the
heritage learners from different languages all over the world.
Tanaka (2013), Te Huia (2015), Mori and Cader (2015), Kim (2017), and Titus (2018)
studied heritage language learners’ motivation in the kanji, Maori, Japanese, Korean, and
Russian languages, respectively. All of these studies indicate integrative motivation as the main
reason to learn heritage languages. However, some studies named cultural heritage connections,
while other studies mentioned identity and the desire to communicate with relatives. Moreover,
while Tanaka (2013) pointed out the intrinsic motivation of kanji heritage language learners,
Titus (2016) noticed a positive attitude from Russian heritage language learners toward learning
their heritage language. In addition, Husseinali (2012) found different types of motivation among
heritage learners and experimented with motivation behind learning the Arabic language among
Arab heritage students and Muslim heritage students. Husseinali found that Arab heritage
learners have a strong identity and community motivation; however, Muslim heritage learners
desired to learn about Islam and Islamic text and culture.
Because heritage learners have different motivations, attitudes, and needs
compared to other foreign learners, Ibrahim and Allam (2006) and Temples (2010) investigated
the motivation of Arab heritage learners and their parents. Ibrahim and Allam (2006) studied the
motivation of undergraduate students at the American University in Cairo, while Temples (2010)
investigated the motivation of US public school students, in grades 6-8, and their parents. Both
studies confirmed that Arab heritage learners learn Arabic for integrative reasons. They
mentioned religious identity, Arab identity, and communicative needs as the dominant reasons
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that motivated AHLLs to learn Arabic. Moreover, these studies highlighted the effective role that
parents play in encouraging and helping their children in learning Arabic as their heritage
language (Ibrahim & Allam, 2006; Temples, 2010; Temples, 2013; Aburumuh, 2012).
Because parents' role is crucial in motivating children, Park and Sarar (2007) and Zhang
and Slaughter-Defoe (2009) experimented with Korean and Chinese parents’ attitudes towards
their children to learn their heritage language, respectively. While the two studies confirm the
positive attitude of the parents toward their children’s heritage language maintenance, Korean
parents had the integrative and instrumental motivations. They believed that learning their
heritage language would keep their cultural identity, provide better future economic
opportunities, and give them more chances to communicate with their heritage community (Park
& Sarkar, 2007). Furthermore, although Chinese parents have a positive attitude towards
maintaining their children’s heritage language, their children have a different position toward
their heritage language. The Chinese “children fail to see the relevance of HL learning in their
life and often resist parents’ efforts in HL maintenance” (Zhang & Slaughter-Defoe, 2009, p. 77).
To conclude, Gardner’s theory (1985) and the self-determination theory were the most
essential theories in exploring heritage motivation. Moreover, Arab heritage language learners
did not have sufficient interest in research and studies to identify their motivations and attitudes
towards their heritage language, especially in the last decade. As children are the majority of the
immigrants and learning the mother tongue is one of their childhood rights, it is important to
strive to help this group of learners. This could be achieved by identifying the children’s
motivations and attitudes toward the Arabic heritage language and their parents’ role.
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Chapter 3: The Methodology
Introduction
This chapter provides the method and research design used, a description of the
participants, the procedure of collecting and analyzing the data, and the ethical issues of this
study. All these parts are presented to answer the three following research questions:
1.

What are the attitudes of the parents of AHL children toward the Arabic language

and its speakers and their reasons to enroll their children in Arabic classes?
2.

What are AHL children’s attitudes and motivation toward the Arabic language

and its speakers?
3.

Is there a connection between parents' attitude and motivation and those of the

children?
Methodology approach
This study is an exploratory research and uses a mixed-method approach consisting of
quantitative and qualitative methods to identify the motivation type and attitude towards the
Arabic language and its speakers among AHLLs and their parents. Many studies promoted this
mixed method to identify the motivation and attitude of HLLs (Titus, 2016; Park & Sarkar, 2007;
Temples, 2010). The quantitative method helps in answering the research questions. On the other
hand, the qualitative method helps in confirming the participants’ responses and investigates any
extra reasons behind their motivation or attitude.
Research design
This research is based on a survey. The survey is a questionnaire form with five different
parts that have been translated into six languages to enable participants living in different
countries to respond to it. Each part of the questionnaire investigates a different goal. The survey
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was designed on Google Forms and distributed to a sample over emails and on social media
platforms. The questionnaire is suitable for this research because it is available for use in
different countries and the questionnaire link could be sent online, both of which help in
engaging a big number of participants of different ages, backgrounds, and host countries. For the
researcher, a questionnaire is efficient, cost-effective and economical in accumulating
information, especially repetitive information. For the subjects, it is an easy and rapid method
that puts less pressure on them, thus, encourages them to complete it.
Data collection procedure
Due to the state of political unrest that took place in the Arab world in the last decade,
many Arabs immigrated to host countries. These immigrants have opened centers and other
institutions for teaching Arabic, such as The Damascene Supplementary School in Manchester,
United Kingdom, and Colors Compound Center (Färger Förening) in Eslöv, Sweden. These
centers and more others, which supported this study by encouraging their students to participate
in it, seek to find a successful methodology to teach the AHLLs in an active, effective, and
successful way.
The process of data collection went through several phases: First, came the phase of
preparing the questionnaire for both the children and the parents. This was followed by making
connections to search for respondents in a number of countries. The third phase in the process
was piloting the questionnaire, and finally, translating it to languages of host countries, in
addition to the Arabic language, and sending it out to six countries Unpon receiving it back with
the answers, the researcher collected the data, and analyzed it both quantitatively and
qualitatively. During phase one the contacted friends study; however, they are not the intended,
relatives, and colleagues who are living in non-Arab countries and asked them for support.
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Second, after preparing the questionnaire, the Social Research Center at the American
University in Cairo suggested some important steps such as describing the type of the
participant’s responses to each question, coding some items, and grouping topics that belong to
each theme in a separate section in the questionnaire.
Third, the researcher pre-tested the questionnaire by making a pilot study. Accordingly,
the researcher tested the questionnaire on sample parents and children before publishing it to the
target participants. Many comments were received from the pretest participants, most of which
were about language and technical issues. This pilot study took place with some adults and
young participants from different languages, countries, and education levels. The responses of
this pilot study were highly effective in highlighting the parts that needed work before handing
out the questionnaire to the target audience. To illustrate, four essential comments were
important. 1) The questionnaire link that should be answered by the child was not clear and so
many parents encouraged their children to answer the parents’ questionnaire; hence the
researcher added the link in a clear font on a separate page. 2) The title of each part of the
questionnaire could affect the participants' responses, so the researcher omitted it. 3) one nonMuslim friend answered the question about the Islamic identity and its relationship with the
Arabic language with “strongly agree” regardless of her religion. She was expressing her opinion
about the issue not about herself, which led the researcher to add “my family’s Islamic identity”
as part of the question. 4) Although young participants provided positive feedback because they
found the questionnaire easy, clear, interesting, and fast, some of the parents found difficulties in
answering the questionnaire because they are not familiar with online applications. The
researcher also received valuable feedback from the pretest participant parents and accordingly
added some information about the goal of the questionnaire and how their children will benefit
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from it and the time for answering it (10 minutes) in order to encourage them to take the
questionnaire.
Fourth, after translating and editing the questionnaire, on February 24, 2021, the
researcher sent the questionnaire via Messenger and WhatsApp applications to the target
participants and asked them to share the link with their relatives, friends, neighbors, and
colleagues.
Fifth, after four days, the researcher sent the survey over Facebook pages in public to
reach different Arab communities, nationalities, and backgrounds.
Sixth, the researcher encouraged the participants to take part by publishing the survey on
famous pages that support Arab childhood such as Dr. Molham Alheraqi’s page who did a great
job by encouraging about 70 participants to answer the questionnaire. Moreover, the researchers
encouraged non-Muslim Arabs to participate in the survey through contacting non-Muslim
friends. This massive effort in the data collection procedure is important in this type of research
to provide a wide enough image that reflects reality. Moreover, a Facebook page about a podcast
called “Rihamiat” created a post with the questionnaire link and pictures to encourage visual
people to participate in the study.
Finally, the questionnaire was left open for about two weeks. During this time, the
researcher received about 150 responses, some of which were repetitions and hence these were
ignored. While collecting the data, some of the participants that took part highlighted some of the
limitations of collecting the data for this study such as the following: 1) in general, people are not
interested in participating in surveys, 2) some non-Muslims were not aware of the importance of
the study, 3) some immigrant families avoided mentioning their emails or identities, 4) some
children were not interested in answering the questionnaire contrary to their parents' willingness,
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and 5) parents who are living in Arab countries were extremely interested in participating in such
study; however, they are not the intended targeted community. Thus, it may be a good idea to
carry out studies that target learning the Arabic language in Arab countries.
Sample selection
All of the sample participants were volunteers and were divided into two categories: a
parent of a child between 10 and 16 years old, of an Arab origin, and living in a non-Arab
country and a child from an Arab origin between 10 and 16 years of age and living in a non-Arab
country. Sample selection took place by exponential non-discriminative snowball sampling. Each
participant could share the link of the questionnaire with others and encourage them to
participate, which increased the number of participants exponentially. This sampling technique is
suitable because it helps in sharing the questionnaire in similar immigrant communities in order
to increase the number of the participants. Every Arab nationality, both genders, and all religious
groups were welcome to take the questionnaire. The samples were of persons with an Arab
heritage whether they are learning the Arabic language or not. The participants could take part
using the Arabic language or any other language because the researcher prepared the survey in
six different languages, English, Arabic, French, German, Swedish, and Turkish, to facilitate
participation. The young participants were between 10 and 16 years of age to be able to
participate and express their opinions freely without any intervention from their parents.
Moreover, they could choose the suitable language in which to take the survey.
Participants’ characteristics
There were 143 volunteer participants that were divided into two groups. The first group
represents one of the parents of each target Arab heritage child (92 participants: 85 females and 7
male). They were from 8 different countries and are living now in 18 different host countries.
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The second group is the children (51 children: 32 females, 19 male). They were between
the ages of 10 and 16 years and all were of an Arab origin with 79% from Syria. They all
currently live in 9 different non-Arab countries.
Questionnaire
The survey consists of two questionnaires: one to be answered by one of the parents in
each family, whose responses should answer the first research question, and the other to be
answered by a child or more, whose responses should answer the second research question. The
third research question is supposed to be answered by comparing the results of the first and
second research questions. Both questionnaires are divided into five different parts and both
consist of the same items with modifications according to the audience.
The first part of the questionnaire is about demographic information of the parents and
children such as age, country of origin, gender, age when immigrated, host country, and
language used in and outside the home. In this part, there were some differences between the
parents’ questionnaire and the children’s. For the children questionnaire, the researcher added a
part about their father and mother’s country of origin, while this question is not mentioned in the
parents’ questionnaire. On the other hand, in the parents’ questionnaire, there is a question
inquiring about the number of children between 10 and 16. Furthermore, four different questions
investigate the parents’ and their children’s use of the Arabic language in and outside their
homes. The questions about the usage of language were adapted from the study of Makarova,
Terekhova, and Mousavi (2019). The questions in this part are varied: short answers, multiple
choices, and dropdown answers.
The second part of the questionnaire, for both parents and children, investigates the
motivation of the parents to enroll their children in Arabic classes and the motivation of the
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children to learn Arabic. The answers are represented in Likert scale items: 1) “strongly agree,”
2) “agree,” 3) “neutral,” 4) “disagree,” and 5) “strongly disagree.” All the questions in this
questionnaire are in indirect layman’s terms but reflect the participant’s intrinsic/extrinsic
motivation or attitude, for example, “Q3. My parents encourage me to learn Arabic language”.
The part that investigates motivation types is divided as follows: questions 1 and 2 are about the
children’s intrinsic motivation from the parents’ perspective, which is driven from the study of
Schmidt, Boraie, and Kssabgy (1996); questions 3 and 4 are about extrinsic motivation;
questions 5, 6, and 7 are about integrative motivation which is related to identity and
communication; and questions 8, 9, and 10 are about instrumental motivation. (see Appendix 1)
The third part of the questionnaire investigates the types of language learning that parents
and children need. The answers are represented in Likert scale items: 1) “very important,” 2)
“important,” and 3) “not important.” This part supports the previous part by identifying the
participants’ target language. For example, if the learner has an integrative motivation, this
means that he/she needs to develop speaking and listening skills by using colloquial Arabic more
than Modern Standard Arabic (MSA). On the other hand, if the learner has an instrumental
motivation, this means he/she needs to learn reading and writing in MSA more than any other
skill or variety of language. Moreover, investigating the need to learn either the Arabic culture or
Islamic culture helps in identifying the dominant identity that encourages the learner with
integrative motivation to learn the Arabic language as a heritage language (questions 5 and 6).
The fourth part is to explore the parents’ and children’s attitudes toward the Arabic
language and its speakers. The questions test the participants’ beliefs, feelings, and favorability
regarding learning Arabic. The answers are represented in Likert scale items ranging from
“strongly agree” to “strongly disagree.” The first two items were taken from the study of
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Schmidt, Boraie, and Kssabgy (1996), and the rest were inspired by Gardner’s AMTB (2004).
The parents’ questionnaire consists of 12 questions which investigate the parents’ and their
children’s attitude toward the culture and speakers of the Arabic language (10 questions) and
also investigate their attitude toward the Arabic language itself (questions 10 and 11). On the
other hand, the researcher added two more questions to the children’s questionnaire which
investigate the child’s attitude toward learning Arabic (questions 13 and 14). This part of the
questionnaire that should be answered by a child is an essential part of the research as it reveals
the potential reason behind the motivation of learning the Arabic language as a heritage
language, especially in the last decade. To illustrate, many of the participants who immigrated in
the last decade deal with different types of challenges in and outside their home countries, which
could have affected the children’s attitude towards their countries, identities, and mother
languages. Thus, it is important to ask the question in different ways, directly and indirectly, to
explore their real attitude towards the Arabic language and its speakers.
Finally, the fifth part of the questionnaire consists of two open-ended questions that
require direct answers. The first question is to identify the motivation of learning the Arabic
language by asking “Do you want to learn more? And why?” and the second question is to reveal
the participants’ attitude towards their identity which refers to their attitude towards the Arabic
language and its speakers and culture in an indirect way. These two questions are to provide an
opportunity for the participants to express their opinions freely and add any other unexpected
answers. Moreover, these two questions confirm the participants’ previous responses.
To conclude, the second part of the questionnaire reveals the parents’ reasons to enroll
their children in Arabic classes and their children's motivation to learn Arabic as a heritage
language. Moreover, the third part of the questionnaire and the first open-ended question in the
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fifth part are to confirm the answers of the participants. On the other hand, the fourth part of the
questionnaire explores the attitude towards the Arabic language and its speakers and culture
among the parents and children. Moreover, the second open-ended question in the fifth part is to
confirm the participants' answers. It is important to mention that the repetition and nondirectness of some questions aim to check the real position of the participants.
The researcher translated the questionnaire into six different languages by using a
dictionary application and with support from native speakers. The dictionary application was
sufficient in all used languages except the Turkish language. A native Turkish translator created
the Turkish version of the questionnaire.
Data analyses
The data was collected by Google Forms and then the researcher transferred it to
Excel sheets. The data was analyzed in Excel sheets in several phases: 1) translating the data
from the different languages to the English language, 2) filtering the data by ignoring the
participants that did not match the required participants’ characteristics, such as those who are
living in Arab countries now, 3) coding the data, and 4) classifying the data according to the
research questions. After preparing the data by using Excel sheets, the researcher changed the
data to be analyzed by version 21 of the SPSS application from IBM. SPSS is more flexible and
accurate than Excel, and it helps in comparing different variables, especially in mixed-method
research. Most of the items in the questionnaire are quantitative and analyze the frequency of the
responses. However, the last part of the questionnaire, which is the open-ended questions, is
qualitative and was analyzed by description analyses.
Ethical issues
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Due to the fact that all research involving living human beings or bodily tissue samples
requires advance approval from the American University in Cairo (AUC) Institutional Review
Board (IRB), this study was awarded IRB approval before starting the research. Moreover, some
of the participants of this study are children, and, thus, parental consent was required to get the
children to participate in this study. Moreover, all the participants are complete volunteers and
their details were kept confidential and anonymous.
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Chapter 4: Results and discussions
Three research questions were investigated in the present study. The first question
attempted to identify the perspectives about the children’s motivation and reason behind parents
getting their children to learn Arabic, in addition to the parents’ attitude toward the Arabic
language. The second question attempted to identify the motivation and attitude of the heritage
children toward the Arabic language. The third question attempted to investigate the similarities
and differences between the parents’ and children’s results:
1. What are the attitudes of the parents of AHL children toward the Arabic language and its
speakers and their reasons to enroll their children in Arabic classes?
2. What are AHL children’s attitudes and motivation toward the Arabic language and its
speakers?
3. Is there a connection between parents' attitude and motivation and those of the children?
An online questionnaire including five parts was sent to 143 parents and children of an
Arab origin living in non-Arab countries (see Appendix A). In this chapter, the questions were
designed to answer three parts showing parents’ results, children’s results, and a comparison
between the results. Moreover, to answer each question, there are three main sections:
demographic information, motivation or reason, and attitude. In the motivation section, the
questionnaires for the parents and the children consist of the motivation section that identifies the
parents’ perspectives and reasons behind getting their children to learn Arabic and the children’s
type of motivation to learn the Arabic language, whether intrinsic, extrinsic, integrative, or
instrumental. Furthermore, in the attitude section, the results present the attitude toward the
Arabic language and its speakers, whether positive or negative.
The statistical tool used to derive the quantitative results below was SPSS, while the
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qualitative results were revealed using a thematic analysis. The data was coded, and the mean
number in each item refers to the average responses. Moreover, on a Likert scale, the mean
number reflects either 1) strongly agree, 2) agree, 3) neutral, 4) disagree, or 5) strongly disagree
or 1) very important, 2) important, and 3) not important.
Parents’ results
This section presents the answers to the first question:
1.

What are the attitudes of the parents of AHL children toward the Arabic language and its

speakers and their reasons to enroll their children in Arabic classes?
Parents’ demographic information results
The first group of the participants represents one of the parents of each targeted Arab
heritage child and consists of 92 participants (85 females and 7 males). They are from eight
different countries and are living now in 18 different host countries (see Chart 1). 26% of them
are living now in Turkey, as per the World Migration Report for 2020 from the United Nations.
These results prove that this study has covered samples from different countries of origin and
backgrounds that are now living in different non-Arab countries.
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Chart 1
Where do you live now?
Parents answered the questionnaire in six different languages. 73% of the parents chose
the Arabic language to answer. However, nobody chose the Turkish language to answer the
questionnaire. This could be the result of the fact that all of the parents living in Turkey have
immigrated during the last decade, which indicates that most of the parents are fresh immigrants,
especially those who live in Turkey and therefore feel more comfortable communicating using
the Arabic language (see Table 1). It is worth mentioning that eight responses have been ignored
because the participants are living in Arab countries or are not parents.
Table 1
The language chosen to answer the questionnaire by parents.
Frequency

Percentage

Arabic

73

73.0

English

20

20.0

French

3

3.0

German

3

3.0

Swedish

1

1.0

Total

100

100.0

The demographic results show that the mean age of the parents is about 40 years.
However, their mean age when they immigrated from the Arab countries is about 29 years.
Moreover, 76% of the parents have immigrated to non-Arab countries during the last 10 years.
This result shows that most of the participants are new immigrants. As mentioned in the
literature review from the UN World Migration Report for 2020, the unstable state in the Arab
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world in the last decade has resulted in a significant increase in refugees’ numbers since 2011.
These refugees and immigrants were forced to leave their homelands for different reasons. This
coercion created a new type of immigrants who are not ready to integrate with the new culture or
are not ready to take a concrete stance toward the new culture, so they hold on to their own
cultures and identities till they identify their future plans.
The results also show that 57.6% of the parents use the Arabic language at home.
Nevertheless, 45.7% of them use both Arabic and other languages outside their homes. On the
other hand, parents said that 57.6% of their children speak both Arabic and other languages at
home, yet 54.3% of them speak languages other than Arabic outside the home. These results
reflect a duplication of standards; most of the participants are new immigrants, and they used the
Arabic language to answer the questionnaire, yet only 57% of them use Arabic at home. This
may be because those who do not speak Arabic at home may be doing so in order to master the
language of the host country, or it may reflect the lack of the parents’ desire to maintain their
children’s Arabic as a heritage language.
Furthermore, it is clear that most parents who have immigrated more than 10 years ago
use languages other than Arabic with their children at home and outside. This finding shows that
some parents who have stayed longer in the host countries are slowly starting to lose their spoken
variety or at least drop using it with their children, which is mentioned in Bale’s (2010)
overview. These results show that AHLLs’ participants are still able to use the Arabic language
with their children because they are still new immigrants. Moreover, the Arabic language here
refers to the origin country’s dialect, not to MSA, because the dialect in Arabic is a variety used
in daily life for speaking and listening.
46.7% of the parents do not send their children to learn Arabic in any centers or schools.
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Though, the rest of the percentage of the participants mentioned that their children learn Arabic
in Islamic and cultural centers and classes. This could agree with the point mentioned in the
previous paragraph that they are new immigrants and are still familiar with the Arabic language.
The different Islamic and cultural centers and classes that the subjects mentioned prove that this
study covered samples of learners in different educational institutes and programs. Moreover,
religious centers were frequently mentioned in most responses, which may reflect the Islamic
identity motivation behind learning Arabic or the limited available options to learn Arabic in
non-Arab countries. The coming sections will shed more light on the reason behind choosing this
type of Islamic centers to learn Arabic. Although there is no correlation between the years of
immigration and attending Arabic classes, some parents mentioned the recent COVID-19
pandemic as a reason behind not attending Arabic classes. These results may reflect the need to
support the available Islamic centers and establish other centers that aim to teach Arabic by using
appropriate methods to engage the AHLLs in learning Arabic. This agrees with Bale’s (2010)
findings: “Although there are many efforts underway in the United States to maintain and
cultivate the Arabic language, there is no central organization or institution providing oversight
of these efforts” (Bale, 2010, p. 139).
Parents’ perspectives and reasons
The questionnaire investigates the motivation in three different parts: the second part (My
child learns Arabic because) which consists of 10 Likert scale questions, the third part (To what
extent do you want your child to learn?) which asks about the needs in six Likert scale questions,
and the first open-ended question in the fifth part (1. Do you want your child to learn more
Arabic? Why?). Although the second part of the questionnaire identifies motivation reason, the
third and fifth parts are also helpful in confirming the results of the second part.
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My child learns Arabic because, the second part of the questionnaire asks the parents about the
reasons behind getting their children to learn Arabic under the title of “My child learns Arabic
because.” The responses were designed to be answered in 10 Likert scales items: 1) strongly
agree, 2) agree, 3) neutral, 4) disagree, and 5) strongly disagree.
Parents’ intrinsic perspectives, two questions were required to investigate the children’s
intrinsic motivation from the parents’ perspectives as follows.
Table 2
Intrinsic motivation from parents’ perceptive

Mean

Q1. S/he enjoys learning Arabic

Q2. Learning Arabic is a hobby for

very much.

him/her.

2.570

3.108

As shown in Table 2, the responses to both Q1 and Q2 show the parents acknowledge
that their children do not have an intrinsic motivation to learn Arabic. Charts 2 and 3 also
demonstrate the responses by showing that most parents have chosen the “neutral” position about
enjoying and learning Arabic as a hobby of their children. Although Husseinali (2005) and
Calafato (2020) mentioned the intrinsic motivation in their studies about learning Arabic as a
foreign language, no studies have tested the intrinsic motivation among the AHLLs. Moreover,
Nikolov (1999) mentioned that most Hungarian children between 6 and 14 years of age have an
intrinsic motivation when studying English as a foreign language because of the teachers’
activities in the classroom, which highlights the role of the methods of teaching in increasing the
intrinsic motivation among young learners. Nikolov’s study highlights the probable reason
behind the absence of intrinsic motivation among the AHLLs. Thus, traditional methods or
uncertified teachers could be the reasons behind the absence of intrinsic motivation among the
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AHLLs.

Chart 2
S/he enjoys learning Arabic very much.

Chart 3
Learning Arabic is a hobby for him/her.
Parents’ extrinsic perspectives, the following two questions investigate the children’s extrinsic
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motivation from the parents’ perspectives.
Table 3
Extrinsic motivation.

Mean

Q3. I encourage him/her

Q4. Learning Arabic language is

to learn Arabic language.

required in his/her school.

1.247

3.527

As shown in Table 3, Q3 shows an extrinsic motivation behind learning Arabic as a
heritage language among the children. More than 80% of the parents mentioned they strongly
agree that their children learn Arabic because they encourage them (see Chart 4). None of the
participants chose “strongly disagree.” However, only one chose “disagree.” This result confirms
the extrinsic motivation behind learning Arabic among AHLLs, reflecting the family’s desire and
involvement and its roles in maintaining the HL as mentioned in Melo-Pfeifer’s (2015) study.

Chart 4
I encourage him/her to learn Arabic language.
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Although learning Arabic is not required at school for most of the participant children
(see Chart 5), most of them learn Arabic in centers and private classes because of their parents’
encouragement. In other words, Arab heritage children learn Arabic due to their parents’ wishes.
This result drives a need to investigate the parents’ reasons behind encouraging their children to
learn Arabic. On the other hand, although Ozfidan (2017) mentioned in his study the importance
of offering a real opportunity to learn the mother tongue, more than 55% of the participants
mentioned that learning their mother tongue is not required in school, which limits their
opportunity to learn their mother tongue. This may suggest that governments should take part in
encouraging Arab heritage children to learn their language or offering proficiency institutes to
learn their mother language.

Chart 5
Learning Arabic language is required in his/her school.
Parents’ integrative reasons, the integrative motivation is tested in three questions, Q5, Q6, and
Q7, which investigate the importance of Arabic in defining and the need to communicate with
Arabs.
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Table 4
Integrative motivation.

Mean

Q5. Arabic is

Q6. Arabic is important

Q7. Learning Arabic will help my

important to our

to our family’s Islamic

child understand and communicate

family’s Arab identity. identity.

with our Arab relatives and friends.

1.290

1.290

1.398

Table 4 shows the mean of the questions investigating the integrative reasons behind
encouraging children to learn Arabic as a heritage language. This table strongly shows that the
parents have an integrative reason that their children learn Arabic because of identity and
communication reasons since their answers are primarily between “strongly agree” and “agree.”
The responses to Q5 show the strength of the Arab identity as a fundamental reason to
have their children learn the Arabic language (see Chart 6). Furthermore, it looks like the most
critical reason behind learning Arabic because none of the participants chose “strongly disagree.”
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Chart 6
Arabic is important to our family’s Arab identity.
On the other hand, Q6 specifies the Islamic identity as a reason to teach children Arabic.
This question could not reflect different religious identities. Thus, some of the participants could
have been non-Muslims and hence could have chosen “strongly disagree.” Although the mean
numbers reflect that the Arab identity is more important than the Islamic identity, the probability
that the non-Muslim participants have chosen “strongly disagree” increases the mean number of
the Islamic identity as more important than the Arab identity according to the participants (see
Chart7). Moreover, the result of Q6 shows the subjects’ responses about the Islamic identity in
particular, but if the question asked about the religious identity, the responses could be different,
which could be a limitation in this question that needs to be reworded if it is used in other
research.

Chart 7
Arabic is important to our family’s Islamic identity.
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Although Husseinali (2012) found that Arab heritage learners have a strong identity and
community motivation and Muslim heritage learners desired to learn about Islam and Islamic
text and culture, no studies investigate the integrative reasons among Arab heritage parents. This
study found a strong desire to learn Arabic for Islamic text and culture among Arab heritage
parents, which refers to integrative reasons. The reasons that may be behind this phenomenon—
the interest in the Islamic identity—in the new immigrants are different: 1) it could be the
coercion to immigrate, so the new immigrant families are still firmly tied to their homelands,
religions, and cultures, 2) the phenomenon of Islamophobia created a reaction among these
immigrants to hang on to their Islamic identity, and 3) the culture of the host countries strongly
influences their children, and thus they want to save their children’s Islamic identities from
obliteration. The coming section will present more details about this point.
Q7 shows the most crucial reason behind learning Arabic which is to communicate with
relatives and families from the Arab world. This is clear in the chart where none of the
participants picked these choices (see Chart 8). This result reflects the need to be connected to
roots and relatives, which confirms the integrative motivation behind learning Arabic as a
heritage language.
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Chart 8
Learning Arabic will help my child understand and communicate with our Arab relatives
and friends.
From these three questions, it is clear that there is an integrative reason behind the
parents’ encouraging their children to learn Arabic. This integrative reason is a reflection of the
strong identity among these parents and the strong relationship with their Arab relatives and
community. This is in addition to their desire to be in contact with their roots, which could be
because of their desire to return to their homelands after the end of the non-stable circumstances
in the Arab world. These probabilities create a sense of wanting to preserve their heritage
language and trying to maintain or teach it to their children.
Parents’ instrumental reasons, to investigate the instrumental reason, Q8, Q9, and Q10 help
identify the parents’ reasons behind encouraging their children to learn the Arabic language.
Table 4 shows the mean responses to Q8, Q9, and Q10.
Table 5
Instrumental reasons.
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Q8. Learning Arabic

Q9. Learning

Q10. Learning Arabic

will help him/her get

Arabic is a school

gives my child a

enrolled into a good

requirement.

competitive edge in the job

college.
Mean

2.978

market in the future.
3.570

2.054

Table 5 shows that parents do not have a clear instrumental reasons getting their children
to learn Arabic.
In Q8, most parents chose “neutral” to indicate that learning Arabic may help their
children enroll in a good college in the host countries, but this is not the main reason behind
learning Arabic. This may reflect the absence of Arabic language teaching in the academic
programs or the parents’ unawareness of the importance of mastering a second language in
enrolling in a good college. This may suggest low instrumental reasons among the parents (see
Chart 9).
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Chart 9
Learning Arabic will help him/her get enrolled into a good college.
Q9 is repeated to help in identifying two types of motivation (extrinsic and instrumental).
As in Q4, most of the responses here confirmed that learning Arabic is not required at school,
which shows that children do not learn Arabic for instrumental reasons. This excludes another
reason suggesting instrumental tendencies among parents for teaching Arabic to their children
(see Chart 10).

Chart 10
Learning Arabic is a school requirement.
Although Q8 and Q9 show reduced importance of two of reasons leading to instrumental
tendencies among parents, the third reason (a competitive edge in job market) is strongly
confirmed. (see Chart 11). Most of parents agreed that parents’ thoughts about the futures,
probably because they plan to return to their homelands or set up international businesses with
the Arab world in the future. This meets Park and Sarkar’s (2007) study which found that Korean
parents had integrative and instrumental motivation. They believed that learning their heritage
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language would keep their cultural identity, provide better future economic opportunities, and
give their children more chances to communicate with their heritage community. In contrast
however, Arab parents still have stronger integrative reasons than instrumental reasons.

Chart 11
Learning Arabic gives my child a competitive edge in the job market in the future.
To what extent do you want your child to learn: Part three investigates the reasons behind
parents encouraging their children to learn Arabic indirectly. The responses for this part are
presented in a Likert scale: 1) very important, 2) important, and 3) not important.
Table 6
Parents’ needs, to what extent do you want your child to learn?

Mean

1. Modern

2. Dialects of

3. Reading

4. Listening

5. Arabic

6. Islamic

standard

country of

and writing

and

culture

culture

Arabic (Fushā)

origin

1.452

speaking
1.634

1.097

1.151

1.452

1.226
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Very important

Important

Very

Very

Very

Very

important

important

important

important

In this part, the researcher assumes that parents who have instrumental reasons would
need their children to learn MSA and reading and writing skills, whereas the parents who have
integrative reasons would like their children to learn a dialect type of language and listening and
speaking skills. Moreover, the interest in learning the Arabic and Islamic culture reflects the
parents’ integrative reasons.
Although Table 6 shows a firm agreement on the importance of all the mentioned
language varieties and skills, there are some differences in the mean between the results. From
Q1 and Q2, it is clear that learning MSA is more favorable than learning dialects of the country
of origin. Moreover, the higher mean of learning reading and writing skills indicates also that
this is more needed than learning listening and speaking skills. Furthermore, the importance of
learning about the Islamic culture was more considered than learning about the Arabic culture
(see Chart 12).
According to the researcher’s assumption, these results do not meet the responses in the
previous parts. Parents need their children to learn MSA and reading and writing skills more than
others, reflecting their instrumental reasons more than integrative reasons. However, the findings
that reflect the Islamic identity behind learning Arabic explain the need for learning MSA and
reading and writing skills. These results reflect the meaning of the prestigious variety in the
Arabic language. Wardhaugh and Fuller (2015) mentioned the high variety and low variety in the
diglossia phenomenon, where MSA is considered a high variety and the regional dialects are
considered a low variety. Moreover, MSA has a religious purpose, which confirms its
importance and makes it a prestigious language. Thus, parents want their children to learn the
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prestigious language despite its lack of function in communication. Parents want their children to
learn Arabic because of integrative reasons, but at the same time, they want them to learn the
prestigious variety, not that variety that helps in communicating with Arab relatives, culture, and
community. Their motive here is to read and understand the Holy Qur’an. They have learning
circumstances in native communities in mind where, all children learn the low variety at home,
but they are taught the high variety at schools (Wardhaugh & Fuller, 2015), which drives these
parents to want their children to learn MSA more than dialects.
Q5 and Q6 show the importance of the Islamic culture among the parents, which may
reflect their desire to strengthen their Islamic identity through the Arabic language. Because the
Arab culture is handed down from parents to children in their daily lives, the Islamic culture has
many details that need to be taught and practiced.
As culture is learned and does not come from any genetic endowment (Wardhaugh &
Fuller, 2015), it is essential for parents to be aware of their children’s cultural identity, which
should be learned from their daily lives and through social meetings and language classes.
Furthermore, this increases the parents’ role in helping their children maintain their identity and
learn more about it. Part of what parents are trying to pass over as indicated by above results is
the attempt to pass on their beliefs about the prestigious language to their children and want them
to learn how to read and write more than other skills because this will probably help the children
know more about their roots and identity. Moreover, parents are looking more towards the
future, and they want their children to master MSA because of the widely held belief that it is
more acceptable and prestigious in all Arab countries, unlike dialects which are used in their
specific countries only.
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These results show the dominance of the religious language and how MSA is the high
variety that parents feel power and solidarity when using. Thus, they want their children to learn
it more than the low variety (dialect). Nevertheless, they want their children to communicate
with their roots which means they need to learn the dialect. On the other hand, there is an
expected reason behind the parents’ choice about the language variety they want their children to
learn. Because the parents and children in this study agreed that more than 50% of them already
use Arabic at home, this means they know how to speak and understand the dialect variety, and
this makes the parents seek for their children to learn another variety, which is MSA.
Accordingly, parents do not feel satisfied about using the dialect only, but they desire to teach
their children MSA as well.
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Chart 12
Parents’ needs.
Do you want your child to learn more Arabic? Why? This open-ended question is the first
question in part five of the questionnaire. This question investigates the parents’ reasons behind
encouraging their children to learn Arabic. The responses to this question should confirm the
previous results or add new reasons that were not mentioned in the questionnaire. All the
responses to the first part of this question were “yes.” However, the second part shows different
responses. About 76% of the parents mentioned the motivation of their identity; if they lose it,
they lose access to everything in their Islamic civilization in particular. For example, some
subjects answered as follows: “Because it is the language of the Qur’an,” “to learn the Quran,”
and “to preserve his Islamic identity and increase Arab culture,” while only 3.2% of them
mentioned instrumental reasons such as “to get better chances to be hired in good places,” “labor
market,” and “for the sake of more job opportunities in the future” (see Table 6). Although about
13% of the parents did not answer the second part of the question, 7.5% added other details like
the importance of learning different languages and how it influences their children’s characters,
talents, and IQs.
Table 7
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Do you want your child to learn more Arabic? Why?
Percentage
No details

12.9 %

Integrative reasons

76.3 %

Instrumental reasons

3.2 %

Other reasons

7.5 %

Total

100 %
Table 7 shows that integrative reasons are the dominant motivation among the parents.

Moreover, the parents’ answers that mentioned integrative reasons in this question were divided
into two main answers: The Islamic identity and the Arab identity. However, most of the answers
mentioned both identities. The first and foremost identity mentioned was as follows. About 52%
of the parents mentioned the Islamic identity as a reason behind learning Arabic. For example,
most of them mentioned that “the Arabic language is the language for the Holy Qur’an.”
Moreover, about 48% of the parents mentioned the mother tongue as a reason behind learning
the Arabic language (see Table 8). The parents’ frequent answer “The Arabic language is the
language for the Holy Qur’an” highlights the relationship between a language and a religion.
This finding agrees with Perera’s (2020) study, where Tamil heritage students have specific
motivations that influence the use of Tamil: “to index the close relationship between language
and religious culture and to index one’s membership of the ethno-religious community” (Perera,
2020, p. 1).
Table 8
Arab identity versus Islamic identity.
Percentage
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Islamic

39.8 %

Arab

36.6 %

Total

76.3 %
Although all parents answered that they want their children to learn Arabic, only 53% of

them let their children learn Arabic. These conflicting results may reflect their disability to let
their children attend Arabic classes, highlighting the need to investigate this phenomenon. The
reasons behind not attending Arabic classes could be different: 1) the absence of qualified
language centers, 2) challenges in learning the Arabic language, 3) the recent pandemic, 4) the
limited desire to maintain or learn the Arabic language in the non-Arab country, or 5) the tight
economic situation of the family.
On the other hand, the strong agreement among the parents who want their children to
learn Arabic is contrasted with a reluctance to learn Arabic in the AHL children as will be
discussed more fully in the following sections of the study, which agrees with the finding of
Shoukri’s (2010) study, confirming almost 87% of the Arab heritage parents agree that their
children’s use of Arabic is decreasing. Only half of the children learn Arabic and less enjoy
doing that.
The results of this question agree with the results of the second part of the questionnaire
identifying integrative reasons as the most frequent motivation among the parents of the AHLLs.
To sum up. these results answer the first research question about the parents’ reasons
behind encouraging their children to learn Arabic. The answers are as follows: 1) Parents
perceive that their children have an extrinsic motivation because they encourage their children to
learn their mother tongue. This agrees with what Sofu (2009) mentioned in that the parents’ role
in maintaining or losing the heritage language is fundamental. 2) Parents have an integrative
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reason behind encouraging their children to learn Arabic as a heritage language, to communicate,
and for identity reasons, which agrees with the finding of Ibrahim and Allam’s (2006) study
where AHLLs have an integrative motivation. 3) Parents consider the Islamic identity more
important than the Arab identity as a reason to learn Arabic, which disagrees with the results of
Ibrahim and Allam’s (2006) study that found the Arab identity is stronger than the Islamic
identity as a reason to learn the Arabic language. These findings may reflect the characteristics of
the new immigrants in the last decade. A need to maintain Islam is more obvious than the need to
maintain Arab identity the latter being more related to their troubled regions that they have left
behind.
Parents’ attitude
This section investigates the parents’ attitude toward the Arabic language and its speakers
and culture. This will be in two parts: the fourth part of the questionnaire (Choose the most
suitable answer for you), which identifies the parents’ attitude, and the second open-ended
question in the fifth part of the questionnaire (2. Do you feel comfortable sharing your Arabic
identity with others? Why?), which confirms the previous results and/or adds other positions.
Choose the most suitable answer for you, this part consists of 12 Likert scale questions: 1)
strongly agree, 2) agree, 3) neutral, 4) disagree, and 5) strongly disagree. From Table 9, it is clear
that parents have a positive attitude towards the Arabic language and its speakers and culture.
Q1 shows the parents’ attitude toward the Arab people. They agreed that Arab people are
friendly, which is essential as a part of the individual attitude toward a language.
Although parents believe in the Arab culture, which has contributed a lot to the world, as
questionnaire results indicate (Q2), they do not agree to the same degree about the beauty of the
Arab world (Q3). Probably this is because of the war and the unstable state in the last decade.
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Q4, Q5, Q6, Q7, Q8, and Q9 reflect the parents’ stance toward their Arab identity.
Parents show a strong positive attitude towards their Arab identity, culture, issues, and
community. Moreover, they like to share their identity and use the Arabic language outside the
home.
Although parents show an agreement about the statement “Arabic language is not easy to
learn” in Q11, they strongly agree that the “Arabic language is a beautiful language.” These
results agree with the result of Brosh (2015), who found that the Arab students dislike the
experience of learning MSA in school because of its difficulty to learn. These difficulties may
come from the non-qualified teachers and programs and the diglossia phenomenon.
Parents are proud of belonging to the Arab culture, and they want to pass this proudness
on to their children. However, they acknowledge that the language of this culture is not easy to
learn. This attitude may influence the children’s attitude and cause a negative attitude toward
learning Arabic. Parents here mentioned that Arabic is not easy to learn. This could be for
different reasons: 1) the diglossia phenomenon, which means having to learn more than one
variety of language, 2) the absence of qualified teachers who specialize in teaching Arabic as a
foreign language, 3) the absence of intrinsic motivation among the AHLLs, and 4) the absence of
professional programs that provide attractive and active curriculums. Teaching Arabic as one
language and being aware of the challenges that face teachers and learners help a lot in
overcoming these challenges and making the learning process an exciting and joyful journey.
Hence the need for strategies and techniques that help in teaching Arabic as a heritage language.
These will be presented at the end of this study.
The results in this study agree with those of the studies of Park and Sarar (2007) and
Zhang and Slaughter-Defoe (2009) with Korean and Chinese parents’ attitudes towards their
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children learning their heritage languages, respectively. Simultaneously, the two studies confirm
the parents’ positive attitude toward maintenance of their children’s heritage languages. The
Arab heritage parents have a similar positive attitude toward the Arabic language and its
speakers, which may reflect positively on their children’s attitude and motivation toward
learning the Arabic language.
Table 9: Parents’ attitude.
Item

Mean

1. I believe that Arabs are friendly people.

2.194

2. I believe that the Arab culture has contributed a lot to the world.

1.785

3. I believe that the Arab world is a beautiful place.

2.269

4. I like to share my Arab culture with my friends.

1.602

5. I feel that I belong to the Arab community.

1.688

6. I feel proud of belonging to the Arab community.

1.925

7. I am aware of the issues of the Arab community.

1.892

8. I like to speak Arabic with my family at home.

1.226
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9. I like to speak Arabic with my family outside my home.

1.742

10. Arabic language is a beautiful language.

1.108

11. Arabic language is easy to learn.

3.258

12. I will teach my children how to speak Arabic.

1.226

Do you feel comfortable sharing your Arabic identity with others? Why? This question tests
the parents’ attitude towards their identity indirectly. In Chart 13, parents divided this question
into three different groups: Group 1: 78.5% of the parents answered “yes,” Group 2: 7.5%
answered “no,” and Group 3: 11.8% answered “sometimes, it depends, etc.” Although some of
the answers were “no” and “sometimes,” the majority of the participants answered “yes.”. This
result agrees with the result of the last part, which shows a positive attitude of the parents
towards the Arabic language and its speakers and culture.
Group 1 presented different reasons for their answer “yes.” Most of them confirm
proudness of their identity as a reason for sharing it. Moreover, some of them mentioned
religious reasons, unique language, valuable culture, contribution, ancient and authentic
civilization, ancestors, and identity. These answers confirm the parents’ positive attitude toward
their Arab language and its speakers and culture (see Appendix B).
Group 2 also presented different reasons for their answer “no.” Those who answered “no”
explained their reasons which are not considered a negative attitude toward the language and its
speakers: “I don’t feel comfortable often because I just need to be exposed to racism,” “No,
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because of the preconceived view of others about the Arabs,” and “Sometimes. I have lived in
States where people looked at Arabs as terrorists, and it was uncomfortable. Now I live in a State
that has a couple of large Arabic communities and people here are open to the Arabic cultures,
they love our food and they love attending Arabic festivals.” However, some answers indicated a
negative attitude toward the Arab culture: “No. Because the Arabs in particular are disliked
because the name of terrorists and the owners of the oil states are unfortunately associated with
them. I am explaining to some close friends about religion and not about the cultures of our
country, because I was originally against it and against customs and traditions.” Thus, most of
them reflect the stereotyping that Arab immigrants face in host countries (see Appendix C).
One of the answers showed a conflicting feeling toward the identity. The parent said that
s/he feels comfortable sharing his/her Arab identity but not his/her Syrian identity “Yes only my
Arabic, but not my Syrian unfortunately because here there's a preview attitude towards us.”.
This answer highlights the racism that Syrians may have been facing in the last decade
because of the significant number of Syrian refugees worldwide. Moreover, this attitude toward
the refugees could affect their self-confidence and how proud they are of their identity, which
strongly harms their human right of feeling proud of their identity, whatever it is.
.
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Chart 13
Do you feel comfortable sharing your Arabic identity with others?
To conclude, the answer to the first research question is that there is an integrative reason
behind Arab heritage parents encouraging their children to learn Arabic. This is shown in their
desire to teach their children Arabic for identity and commutative reasons. In addition to that,
they acknowledge that their children have an extrinsic motivation behind learning Arabic, which
is created because of the parents’ encouragement. Moreover, the results indicate that parents
have a strong positive attitude towards the Arabic language, culture, and speakers. However,
they agree that learning Arabic is not easy. The parents’ perspectives, attitude, beliefs, and
feelings strongly affect those of their children’s heritage language, as mentioned in Terekhova
and Mousavi’s (2019) study. Thus, it is essential to support parents by providing a trusted
curriculum that will help in facilitating learning Arabic, so that they change their beliefs about
the difficulty of learning Arabic because this attitude will be passed on to their children and
limits their achievement in learning Arabic. Moreover, Park and Sarkar’s (2008) study confirmed
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the role the parents play inside and outside their homes to maintain the heritage language for
their children, which is similar to what AHLLs’ parents try to do in order to maintain the
language and identity of their children.
Children’s results
This section of the results and discussion deals with the second research question:
2.

What are AHL children’s attitudes and motivation toward the Arabic language

and its speakers?
The researcher will first start by showing the demographic information results,
discussing them, and then moving on to the second part of the questionnaire.
Children’s demographic information results
The second group comprises 51 children (32 females, 19 males) between the ages of 10
and 16. Twenty-nine children answered the questionnaire in Arabic, 19 in English, 3 in German,
2 in Swedish, 2 in French, and 1 in Turkish. The chosen languages other than Arabic reflect that
children feel comfortable with other languages more than they do Arabic. Moreover, this could
reflect the slow shifting from Arabic to other languages among this group of immigrants. Four of
the answers were ignored because some are repetitive and others live in Arab countries (see
Table 10).
Table 10
The language chosen to answer the questionnaire.
Frequency

Percentage

Arabic

29

52.7 %

English

18

32.7 %

French

2

3.6 %
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German

3

5.5 %

Swedish

2

3.6 %

Turkish

1

1.8 %

Total

55

100 %

All of the children are of Arab origin, and 79% of them are from Syria, which agrees with
the percentage of the participant parents’ country of origin. They live in nine different non-Arab
countries (see Chart 14).

Chart 14
Where do you live now?
Although most parents are living in Turkey, Chart 14 shows an increasing percentage of
the participant children who live in Canada, Germany, and Sweden in comparison with the
parents’ percentage, which may reflect their interest in answering this questionnaire or their
parents’ interest to present their opinion toward learning Arabic as a heritage language.
Moreover, this may reflect a slow drift from using Arabic, which does not become their comfort
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zone anymore. These results prove this study has covered samples from different backgrounds
and from participants living in different countries all over the world.
Although the mean of the children’s age in this study is 12.15, the mean age when they
immigrated to their current countries is 4.98 years. This means that most of these children have
immigrated during the last decade (see Table 11). In other words, the children participants in this
study are immigrants who moved to host countries during the last decade, which means that
these children could feel familiar with their country's dialects because their parents have
immigrated during their childhood.
Table 11
Age versus age when immigrated.
N

Minimum

Maximum

Mean

Age

51

10.0

16.0

12.157

How old were you when you

51

.0

13.0

4.980

immigrated to the current country?

51% of the children confirmed that their parents use the Arabic language at home while
using both Arabic and other languages outside the home. On the other hand, most children
confirmed that they speak both Arabic and other languages in and outside the home. This answer
reflects the ability to use other languages besides Arabic among these children, which is
expected in the host countries so that they are able to integrate with the new culture and
language.
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Although 37.3% of the children mentioned that they do not learn Arabic now, the rest
mentioned that they attend Arabic, Islamic, and cultural classes in the host countries. Mentioning
the COVID-19 pandemic as a reason that prevented the children from attending Arabic classes
was noticed in many responses. These results reflect the parents’ interest in getting their children
to learn Arabic.
These results reflect the children's commitment to learn Arabic by attending Arabic
classes and use it in and outside their homes. Moreover, it shows that these children have a social
network that appreciates the religious language, so they learn Arabic in Islamic centers. This
statement reflects the religious backgrounds of these families which strengthen their need to
learn Arabic. Moreover, the different programs and centers that have been mentioned in the
answers of this question reflect the variety of programs and learning institutes in which the
subjects participate, which helps in providing a clear image about the opinion of the learners in
the different programs.
Children’s motivation types
The questionnaire investigates the motivation in three different parts of the questionnaire:
the second part (I learn Arabic because:) which consists of 10 Likert scale questions, the third
part (To what extent do you want to learn?) which asks about the needs in six Likert scale
questions, and the first open-ended question in the fifth part (1. Do you want to learn more
Arabic? Why?). Although the second part of the questionnaire identifies the motivation type, the
third and fifth parts are also helpful to confirm the results of the second part.
I learn Arabic because, the second part of the questionnaire asks the children about the reason
behind learning Arabic under the title of “I learn Arabic because” to detect motivation. The
responses have been designed to be answered in 10 items on a Likert scale: 1) strongly agree, 2)
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agree, 3) neutral, 4) disagree, and 5) strongly disagree.
Children’s intrinsic motivation,
Table 12
Children’s intrinsic motivation.
Q1. I enjoy learning Arabic very much.

Q2. Learning Arabic is a hobby for me.

2.431

3.176

Mean

As shown in Table 12, both responses in Q1 and Q2 show that children do not have an
intrinsic motivation to learn Arabic. Although the results of Q1 (see Chart 15) show that some of
the children enjoy learning Arabic, Q2 (see Chart 16) shows that most of the participants chose
“disagree,” meaning they do not have intrinsic motivation. Moreover, this differs from both the
studies of Carreira (2011) and Yunus and Addullah (2011), which declared that school students
have an intrinsic motivation to learn as a foreign language. The absence of intrinsic motivation
could be driven by the difficulties that learners face during learning Arabic, or it could be
because of the language variety that they are obliged to learn, which is MSA. This phenomenon
among the AHLLs highlights the need for more studies to investigate the reason behind the
absence of intrinsic motivation among AHLLs. In addition to the studies, Arabic teachers and
centers should work on increasing the students’ motivation by making use of their extrinsic
motivation, decreasing the challenges in learning Arabic, and creating an engaging environment
to attract the learners.

69
The Motivation and Attitude of Arab Heritage Children and Their Parents

Chart 15
I enjoy learning Arabic very much.

Chart 16: Learning Arabic is a hobby for me.
Children’s extrinsic motivation,
Table 13
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Children’s extrinsic motivation.
Q3. My parents encourage me to learn

Q4. Learning Arabic language is

Arabic language.

required in my school.

Mean

1.392

3.275

Table 13 shows that most children strongly agree that they learn Arabic because their
parents encourage them to do so. Although learning Arabic is not required, according to most
children, their motivation is extrinsic rather than intrinsic. This result highlights the parents’ role
in maintaining the heritage language and the importance of making use of this motivation to
create intrinsic motivation as well. Moreover, this result shows that language centers failed in
engaging the AHLLs and creating intrinsic motivation by using successful methods and
appropriate curriculums. The question here is why do parents want their children to learn Arabic
despite the fact that they said they use Arabic at home? Do they mean a different language or
variety? To answer this question, we have to define the word “Arabic language.” It is clear that
Arabic language has two different meanings between the children and their parents, which may
refer to either the dialect or MSA. This confusion between the participants about the meaning of
“Arabic language” may affect their responses.
Children’s integrative motivation, integrative motivation appears in the learner’s desire to
communicate with the people in the target language or have a relationship with it. Following are
the questions that deal with this motivation.
Table 14
Children’s integrative motivation.
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Mean

Q5. Arabic is

Q6. Arabic is

Q7. Learning Arabic will help me

important to my

important to my

understand and communicate with

Arab identity.

Islamic identity.

my Arab relatives and friends.

1.725

1.765

1.529

Table 14 shows that the answers to the three questions are in agreement about integrative
motivation. AHLLs want to learn Arabic to communicate with Arab members of their families
and because of its importance to their Arab and Islamic identity. The most frequent reason for
agreement was the need to communicate with Arab relatives. This may highlight the notion that
children are aware of communication more than their identity because they are not conscious
enough about the identity concept or because they do not care about their identity as much as
their relatives and old friends and family in the Arab world. Furthermore, the children did not
respond positively to the questions related to identity because they did not think about this issue,
or because the concept of “identity” is not clear enough to them, and thus this could be a
changing factor according to the age of the participants. Moreover, Chart 17 shows no child
chose “strongly disagree” in Q7, which agrees with the parents’ perspectives. Thus, these results
indicate that integrative motivation is the most chosen motivation and reason behind learning
Arabic among the heritage children and parents. This finding agrees with the finding of Te
Huia’s (2015) study that “demonstrated how Māori heritage learners were motivated to learn due
to their cultural heritage connection to the language and to other ingroup members” (Te Huia,
2015, p. 609)
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Chart 17
Learning Arabic will help me understand and communicate with my Arab relatives and
friends.
Children’s instrumental motivation, these three questions investigate the children’s reason
behind their desire to learn Arabic. When the children learn a language for a non-culture reason,
it will be for an instrumental reason.
Table 15
Children’s instrumental motivation.

Mean

Q8. Learning Arabic

Q9. Learning

Q10. Learning Arabic

will help me get

Arabic is a

gives me a competitive

enrolled into a good

school

edge in the job market in

college.

requirement.

the future.

2.902

3.235

2.510
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Table 15 shows that the AHLLs do not have an instrumental motivation to learn Arabic.
This result reflects that AHLLs between 10 and 16 of age are not interested in the potential
instrumental benefits that could be gained from learning Arabic in non-Arab countries. This may
reflect their parents’ interests or the education systems of their schools and colleges in the host
countries.
To what extent do you want to learn: Part three tests the motivation behind learning Arabic
indirectly. The responses to this part are presented on a Likert scale: 1) very important, 2)
important, and 3) not important.
Q1 and Q3 present the type and skill of language that children want to learn.
Table 16
Children’s need to learn in Arabic language.
1. Modern

2.

3.

4. Listening

5.

6.

standard

Dialects

Reading

and

Arabic

Islamic

Arabic

of

and

speaking

culture

culture

(Fushā)

country

writing

of origin
Mean

1.824

1.569

1.490

1.431

1.745

1.392

Although Table 16 shows that the children are not interested in learning Arabic language
varieties and skills, they want to learn dialects of country of origin rather than MSA. Moreover,
they want to learn listening and speaking more than reading and writing skills, reflecting the
children’s motivation. The researcher assumed that integrative motivation requires developing
listening and speaking skills and enhancing the proficiency level of the dialects more than MSA.
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Thus, the results of the children’s needs agree with the type of motivation study detected namely
integrative motivation. The children know what they wish to learn and can choose how to
achieve their goals without being impressed with sociolinguistics. They chose to learn dialects
rather than MSA due to their desire to communicate with their Arab relatives. Furthermore, the
strongest agreement in this part is the children’s need to learn about the Islamic culture, which
reflects their awareness of learning Arabic for religious reasons. These results demonstrate that
the children may not be fully aware of the relationship between the Islamic identity and MSA.
The children’s need to learn about the Islamic identity was stronger than the Arab identity. This
could be because these children are new immigrants and are still familiar with the Arab culture
(see Chart 18). On the other hand, because the children are already using the dialect at home,
they are not motivated to learn a new variety, which may be much more difficult than what they
know. They consider learning MSA as learning a new language, and they do not have enough
time and desire to do that. They prefer to maintain and enhance their dialect more than learning a
new variety.
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Chart 18
Children’s needs.
Do you want to learn more Arabic? Why? About 63% of the children answered the first part
of this question with “yes.” Contrarily, only 27% answered “no,” and only four children
mentioned other answers like “not much, sort of, I would like, but, etc.” This result shows that
most of these children have a motivation to learn Arabic as a heritage language. However, they
mentioned some challenges that they face while learning Arabic. For example, many of them
mentioned the difficulty of learning Arabic, the limited time to study in supplement centers, and
their carelessness about learning Arabic. Moreover, some of the participants mentioned that they
feel satisfied about their Arabic language such as “I’m learning some basics at school (MSA)
reading and writing. That's enough because I can speak and understand” and this is because they
are new immigrants. The second part of this question identifies the type of motivation behind
learning Arabic. Twenty-seven of the children who answered “yes” explained the reason behind
this “yes.” Twenty participants mentioned integrative motivation by pointing out their identity,
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the religious language, and communication with the Arab relatives, for example; “because it is
the language of the Qur’an”, “I want to learn more Arabic because it helps me communicate with
my Arab friends and family”, and “Because it is my mother tongue”. Moreover, nine of them
highlighted their identity, while only seven mentioned the Islamic identity. Furthermore, five
participants mentioned instrumental motivations like “it is good to learn a new language, talent,
job in the future,” and two children said it is a beautiful language. On the other hand, children
who said “no” have their reasons; “hate homework,” “don’t have enough time,” “do not love,”
“do not care,” “it is not important,” “it is difficult,” and “hard to learn,” in addition to four
children that answered that they know enough about the Arabic language.
To conclude, from the results, it is clear that AHLLs have integrative and extrinsic
motivation. They want to learn Arabic because of their parents’ encouragement. They do not
enjoy learning Arabic or find it a hobby. Moreover, although the children acknowledge that
learning Arabic is not required at school, they learn it to fulfill their parents’ desire. Also, they
learn Arabic to communicate with their Arab relatives, in addition to its importance for their
Arab and Islamic identity. Moreover, their Arab identity and communicating with their Arab
relatives are stronger reasons than their Islamic identity. AHLLs confirmed that they want to
learn dialects more than MSA. In addition, they want to improve their listening and speaking
skills more than writing and reading because they want to communicate rather than being
literate, which reflects their simple needs without caring about the prestigious language and its
shareable norms among the Arab community. In other words, these children want to learn their
mother tongue but they do not want to exert more effort to achieve their goal; they do not want to
work hard, do homework, waste time, or learn new varieties. They need to feel interested and
find joy in learning Arabic as a heritage language.
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Children’s attitude
This section investigates the children’s attitude toward the Arabic language and its
speakers and culture. This will be in two parts: the fourth part of the questionnaire (Choose the
most suitable answer for you), which identifies the children’s attitude, and the second openended question in the fifth part of the questionnaire (2. Do you feel comfortable sharing your
Arabic identity with others? Why?), which confirms the previous results and/or adds some other
positions.
Choose the most suitable answer for you, this part consists of 14 Likert scale questions: 1)
strongly agree, 2) agree, 3) neutral, 4) disagree, and 5) strongly disagree. From Tables 17 and 18,
it is clear that children have a positive attitude towards the Arabic language and its speakers and
culture.
Although the children agreed that the Arab people are friendly and the Arab world is a
beautiful place, they took a neutral position toward sharing their Arab culture with friends. This
neutral position may be because of the negative attitude or stereotype they face in the host
countries or because it is a matter of their age when they immigrated. Moreover, they feel that
they belong to the Arab community and are proud of this belonging, but they are not aware of the
issues of the Arab community. Because they are still young, they may not be aware of the
importance of these issues to the Arab community. The “neutral” stance that most of the children
took may be because of lack of experience with Arab people, places, and culture. The
participants’ children immigrated at a young age so they do not know enough about Arabs or
they have not decided yet.
Table 17
Children’s attitude (1).
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1. I

2. I believe 3. I

4. I like to

5. I feel

6. I feel

7. I am

believe

that the

believe

share my

that I

proud of

aware of

that

Arab

that the

Arab

belong to

belongin

the issues

Arabs

culture has

Arab

culture

the Arab

g to the

of the

are

contribute

world is a

with my

communit

Arab

Arab

friendly d a lot to

beautiful

friends.

y.

communi

communit

people.

the world.

place.

ty.

y.

31.4%

27.5

39.2

29.4

37.3

47.1

27.5

2. Agree

27.5%

37.3%

17.6%

19.6%

19.6%

15.7%

13.7%

3. Neutral

23.5%

23.5%

31.4%

27.5%

21.6%

21.6%

31.4%

4. Disagree

13.7%

3.9%

2.0%

15.7%

13.7%

9.8%

13.7%

5. Strongly

3.9%

7.8%

9.8%

7.8%

7.8%

5.9%

13.7%

2.314

2.275

2.255

2.529

2.353

2.118

2.725

Agree

Agree

Agree

Neutral

Agree

Agree

Neutral

1. Strongly
agree

disagree
Mean

Furthermore, the highest percentage of the children mentioned that they strongly agree
with the question that they like to speak Arabic with their families at home. However, they
strongly disagree regarding speaking Arabic with their families outside the home. Moreover, the
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AHLLs agreed that Arabic is a beautiful language, but at the same time, they also agreed that
learning Arabic is not easy. It could be because most AHLLs do not receive an appropriate
curriculum. For example, most of the language centers that the researcher contacted confirmed
that they teach MSA and ignore teaching the dialects. Thus, the child hears a dialect at home and
MSA at school with much grammar and new nonfamilies vocabulary. This confusing statement
creates many questions and challenges that are obstacles to learning, engaging in, and enjoying
learning a language. Similarly, they agreed that they like to learn Arabic and will teach their
children Arabic but they will not encourage their friends to learn Arabic. All of the previous
opposites reflect the positive attitude toward the language and its culture and speakers, but it also
reflects a negative feeling that restricts them from showing or sharing their identity, as will
appear in the next part. Such feelings need to be deeply investigated because they could affect
the future characteristics of this generation. This phenomenon appeared with Rampton (2010)
when he found that teenagers from different ethnic identities tried to cross their language because
they “are not accepted members of the new group” (Wardhaugh & Fuller, 2015, p. 73). The
Islamophobia phenomenon and the tremendous amount of Syrian and Arab refugees in the last
decade increase the negative attitude towards Muslims and Arabs in general. This negative
attitude affects the children and drives them to hide their identity to avoid racism.
Table 18
Children’s attitude (2).
8. I like

9. I like to

10.

11.

12. I

13. I

14. I will

to speak

speak

Arabic

Arabic

will teach like to

encourage

Arabic

Arabic

language

language

my

learn

my friends

with my

with my

is a

children

Arabic

to learn
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family at

family

beautiful

is easy to

how to

langua

Arabic

home.

outside my

language.

learn.

speak

ge.

language.

home.
1. Strongly

Arabic.

28%

19%

32%

3%

29%

19%

13%

2. Agree

12%

8%

8%

6%

11%

14%

10%

3. Neutral

8%

14%

5%

12%

4%

9%

15%

4.

2%

2%

3%

14%

3%

4%

6%

1%

26%

3%

16%

4%

5%

7%

1.745

2.412

1.765

3.667

1.863

2.255

2.686

Agree

Agree

Agree

Disagree

Agree

Agree

Neutral

agree

Disagree
5. Strongly
disagree
Mean

Do you feel comfortable sharing your Arabic identity with others? Why? More than 56% of
the children answered “yes” while less than 20% answered “no” and the rest answered with other
words. The responses of the children show a strong positive attitude toward the Arabic language
and its identity. Although many children mentioned they are proud of being Arabs, some
expressed this attitude in different powerful words (Appendix D).
These words highlight what makes children have a positive attitude toward their heritage
language. It is clear that connecting the children with their roots, interests, and history supports
the child with a positive attitude toward his/her identity. For example, some children mentioned
matters that make them feel proud such as “I like to make people have a little knowledge on what
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I came from,” “because the Arabian culture is very nice and diverse,” “we have so much more
than ISIS and dictatorships. That is government crap, look at the people,” “Because I feel special
and different,” and “of course we have the best football player in England and we have built the
pyramids which to this day is unknown how it was built also the place it is built makes some
people think it was built by an advanced civilization.” These responses show the points that
could make the heritage learner feel proud of his/her identity. Idol figures, civilizations, history,
people’s behaviors and positive stories are the topics that could help the learners increase their
self-confidence about their origin and identity.
On the other hand, children who did not answer “yes” also have their valuable opinions,
which have to be investigated to identify the reasons behind the negative attitude toward the
AHLLs from the children’s point of view. Although some children mentioned embarrassment as
a reason for hiding the difference, many children mentioned the negative image and racism
against the Arab identity (see Appendix E).
These and similar responses presented in (see Appendix E) provide a clear reason behind
the negative attitude toward showing or sharing their Arab identity. Suffering from bullying or
racism is one of the dangerous challenges that face this group of AHLLs, and it could be one of
the reasons behind the decrease of motivation in general and the intrinsic motivation in particular
for all groups. “Racism,” “terrorist,” “preconceived,” “resentment,” and “inferior view” are the
words that children chose to express their reasons behind not sharing their identity with others.
These words reflect the stereotype that Arabs face in non-Arab countries and how this image
affects their freedom in sharing or feeling comfortable in sharing their Arab identity in general.
Moreover, one of the Syrian children mentioned the racism against their Syrian identity in
particular: “I do not feel comfortable about showing my Arab identity with the Arab community
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because of the racism of the Turks against the Syrians” which could be because the image of the
refugees in the host countries, which has been indicated in different studies.
Because of these expressions from the children, it is vital to find a way to help them
increase their positive feeling and attitude. This should be in cooperation between the
governments, language centers, Arab communities, and the parents. Each one has a role in
helping these children feel they are accepted as they are. The education system should be strict
toward stereotyping in schools and among the children. The Arab communities should play a
role in presenting the Arab and Islamic culture in a good way in order to raise awareness of
accepting differences. Moreover, teachers and parents should provide the children and strengthen
them with sufficient knowledge about their valuable identity and culture in order to protect them
from feeling under stress or feeling inferior.
From the previous results, it is clear that AHLLs have a positive attitude toward Arabic
and its speakers and culture. Moreover, it is clear that AHLLs agreed that learning Arabic is not
easy, in addition to the embarrassment of sharing the Arab identity for different reasons. These
findings agree with Titus's (2016) study, which found a positive attitude from Russian heritage
language learners toward learning their heritage language.
To conclude, the answer to the second research question is that AHLLs have extrinsic
motivation because they learn Arabic as a response to their parents’ desires (as indicated by
questions in parent’s section), not because they enjoy learning Arabic. Moreover, AHLLs have
integrative motivation because they want to learn Arabic to communicate with Arab relatives and
family members and because they believe in the importance of the Arabic language to their Arab
and Islamic identity. It seems odd to see extrinsic with integrative motivation. However, the
reason here could be the MSA/dialect combination. While parents want children to learn MSA
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(to which children are intrinsically motivated), children want to learn dialect (to which they are
interactively motivated) but they cannot (since most institutions focus on MSA) leading to the
MSA/dialect dilemma which needs to be addressed. Furthermore, although they do not feel
comfortable sharing their identity for racism reasons, they agree that learning Arabic is not easy,
and finally, they have a positive attitude toward their Arabic language and its speakers. The
children took a positive stance towards their mother tongue when choosing statements that
indicate they believe it is a beautiful language and its speakers are friendly. This attitude is
critical to increasing the motivation of learning. Thus, parents’ role and their community and
identity provide a strong motivation to learn Arabic as a heritage language, but the teachers and
centers change this motivation to look at challenges that make learning Arabic not easy.
However more than 50% of the children show a positive attitude toward sharing their
identity. These results foretell danger. While AHLLs are proud of their identity, they are forced
to hide it of fear of racism and embarrassment. This statement will drive them to ignore and lose
pride in their identity, which is very dangerous at this young age. Children need to feel
comfortable and accepted, but the Arab heritage children do not feel that. This should lead to
more studies, investigations, and efforts to shield these children from racism and stereotyping
and raise the awareness that learning Arabic should include developing student strategies for
dealing with/standing up to racism and stereotyping.
The similarity between the parents’ and children’s results
In this section, the researcher will show the results and discussions for the third research
question:
3. Is there a connection between parents’ attitude and motivation and those of the
children?
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The researcher will start by overviewing the discussion of the demographic results and
then will proceed with the motivation and attitude results.
Demographic information
The differences and similarities between the two groups of the participants, parents (92)
and children (51), may reflect the parents’ interest in the Arabic language, so they participated in
this research, as opposed to their children, the matched-guise technique that young immigrants
carry out, or it may refer to the teenagers’ behavior in ignoring the adults’ requirements, as
“youth immigrants use multiple codes to position themselves as different from their parents'
generation” (Wardhaugh & Fuller, 2015, p. 104). The first two questions in the demographic
information, the name and email of the participants, have been written to facilitate the connection
between each parent and his/her child's answers, but this did not occur because of the significant
differences between the number of participants in each group.
Moreover, although 73% of parents answered the Arabic version of the questionnaire,
only 56% of the children answered the Arabic one, reflecting the comfortable language zone for
each group. Parents who immigrated during the last decade still feel more comfortable with the
Arabic language in contrast to their children.
According to the question about the language used inside and outside their homes, the
children’s answers differ from their parents’ in Q11, confirming that 54% of their children use
other languages (not Arabic) outside their homes, while only 27% of the children confirmed that.
These differences in opinion could refer to the different attitudes of the parents and their children
toward the concept of the proficiency level of speaking a language or the differences between the
shared norms between parents and children. Parents may share a common feeling about speaking
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Arabic in their social network, while the children share other norms about speaking Arabic
among their social networks (see Table 19).
Table 19
Language use
The percentage

Q8. What

Q9. What

Q10. What

Q11. What

of using Arabic

language(s)

language(s) does

language(s) does

language(s) does

language

does a parent

a parent speak

the child speak at

the child speak

speak at

outside the

home?

outside the

home?

home?

Parents’

Arabic 57.6

Arabic 42.4

Arabic 29.3

Arabic 2.2

responses

Both

Both

Both

Both

39.1

home?

45.7

57.6

43.5

Other 3.3

Other 12.0

Other 13.0

Other 54.3

Children’s

Arabic 51.0

Arabic 37.3

Arabic 33.3

Arabic 19.6

responses

Both

Both

Both

Both

47.1

other 2.0

52.9

Other 9.8

58.8

Other 7.8

52.9

Other 27.5

Both parents and children mainly mentioned the Islamic centers to learn the Arabic
language, reflecting the participants’ social network that values the religious language. Although
52% of the parents said they get their children to learn Arabic, 63% of the children confirmed
that they learn Arabic. This difference in results shows participant children are more interested
than others who did not answer the questionnaire despite their parents. Children who attend
Arabic classes show the parents’ role in maintaining their mother tongue and identity, which is
highly influenced by the parents’ beliefs and actions.
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Because motivation needs action to be effective, if parents only want their children to
learn Arabic without taking any initiative, children will not be able to learn or maintain their
heritage language.
The children said that about 50% of their parents speak Arabic at home, which reflects
that the parents’ language is shifting. This parents’ behavior could affect the children's language
choice because the children will imitate their parents and they will not be guilty of using another
language. Moreover, the children’s exposure to the Arabic language will decrease, which does
not help in maintaining or learning the heritage language. Although parents may do this because
they are practicing using the language of the host country, this does not help their children
maintain their mother tongue.
Motivation
Here are the results of parents and children for 10 questions to investigate the children’s
motivation and parents’ perspectives. This is represented in four questions: the first two
questions identify the children’s intrinsic motivation, while the other two identify the children’s
extrinsic motivation, as shown in Tables 20 and 21.
Table 20
Intrinsic versus extrinsic motivation
Q1. I

Pa
rents

Q2.

Q3.

Q4.

enjoy learning

Learning

Parents encourage

Learning Arabic

Arabic very

Arabic is a

them to learn

language is required

much.

hobby.

Arabic language.

in school.

2.570

3.108

1.247

3.527
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C

2.431

3.176

1.392

3.275

hildren

Table 20 shows the agreement between the parents and children about the extrinsic
motivation behind learning the Arabic language among the AHLLs. This extrinsic motivation is
a byproduct of the parents’ encouragement. The parents’ encouragement is a result of the power
of the religious text and the feeling of solidarity among the Arab people toward the MSA or it
may be because of the parents’ ambitions to teach their children a variety other than the one they
use at home. Parents believe in the uniqueness and blessing of the Arabic language as a language
of the Holy Qur’an, so they feel blessed when they encourage their children to learn MSA. On
the other hand, as “identities are contrastive and fluid” (Wardhaugh & Fuller, 2015, p. 73),
parents have a national identity in addition to the Islamic identity that leads them to value the
dialects as their vernacular variety that links them with their roots and land of birth.
Similarly, parents and children agreed about integrative motivation and reasons (see
Table 21). Although they agree about the importance of Arabic for their identity and
communicating, parents have stronger opinions than their children about the importance of
learning the Arabic language. This difference between parents and children in the degree of
agreement may reflect the absence of the value of wanting to maintain the heritage language
among the immigrants in general and Arabs in particular or due to age factors; children could not
have a clear understanding about the concept of “Arab identity” or they have not taken a stance
toward it yet. Moreover, the children’s lack of experience about the Arab community, people,
places, and culture may be a reason behind the neutral stance they took to answer the questions
related to attitude.
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Table 21
Integrative versus instrumental motivation.
Q5.

Q6.

Q7. Learning

Q8.

Q9.

Q10.

Arabic is

Arabic is

Arabic will help

Learning

Learning

Learning

important important to understand

Arabic will

Arabic is

Arabic gives

to our

to our

and

help get

a school

a

family’s

family’s

communicate

enrolled into

requirem

competitive

Arab

Islamic

with our Arab

a good

ent.

edge in the

identity.

identity.

relatives and

college.

job market in

friends.

the future.

Parents

1.290

1.398

1.290

2.978

3.570

2.054

Children

1.725

1.765

1.529

2.902

3.235

2.510

According to the participants’ needs to learn, parents’ results are different from their
children’s according to the favorable variety of language. Parents value the high variety of MSA,
and they want their children to learn the prestigious language because MSA has power and
solidarity as a language of religion from their perspectives. However, their children are different.
They prefer to learn the dialect of their country of origin to communicate with relatives, even
though the children may not be conscious enough about the relationship between the Islamic
identity and MSA, in contrast with their parents. This could be because learning a dialect is
easier for children than learning a new language variety (see Table 22).
Table 22
Participants’ needs
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1. Modern

2. Dialects

3. Reading

4. Listening

5.

6.

standard

of country

and writing

and

Arabic

Islamic

Arabic.

of origin

speaking

culture

culture

Parents

1.452

1.634

1.097

1.151

1.452

1.226

Children

1.824

1.569

1.490

1.431

1.745

1.392

Furthermore, all of the parents in this study mentioned that they want their children to
learn Arabic as a heritage language. However, only 63% of the children agreed with the parents,
which may reflect the children’s slow drift from their identity or the matched-guise technique
that children predict to avoid judging and stereotyping in their host communities. Also, most of
the parents pointed to the “religious language” as a reason to learn Arabic, while most of the
children pointed to their identity as the main reason to learn the Arabic language, which reflects
the type of identity that children prefer to gain while learning Arabic. Therefore, parents are
more aware of the Islamic identity than their children. It is essential to mention here that parents
are more motivated and have a stronger desire to let their children learn Arabic than the children
themselves.
Attitude
Table 23 shows that AHLLs have a positive attitude toward Arabic and its speakers and
culture. However, this positive attitude is not as strong as their parents’ position. Although the
Arab heritage parents succeed in passing their positive feelings and attitude on to their children,
which are shown through the similarity in the positive attitude toward the Arab people, world,
and language, the children still do not have the same amount of positive attitude toward the
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contribution of the Arab culture to the world, and they are not aware of the issues of the Arab
community.
Table 23
Participants’ attitude.
Item

Parents

Children

1. I believe that Arabs are friendly people.

2.194

2.314

2. I believe that the Arab culture has contributed a lot to the world.

1.785

2.275

3. I believe that the Arab world is a beautiful place.

2.269

2.255

4. I like to share my Arab culture with my friends.

1.602

2.529

5. I feel that I belong to the Arab community.

1.688

2.353

6. I feel proud of belonging to the Arab community.

1.925

2.118

7. I am aware of the issues of the Arab community.

1.892

2.725

8. I like to speak Arabic with my family at home.

1.226

1.745

9. I like to speak Arabic with my family outside my home.

1.742

2.412
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10. Arabic language is a beautiful language.

1.108

1.765

11. Arabic language is easy to learn.

3.258

3.667

12. I will teach my children how to speak Arabic.

1.226

1.863

13. I like to learn Arabic language.

-

2.255

14. I will encourage my friends to learn Arabic language.

-

2.686

According to the open-ended question, the parents’ results show a strong positive attitude
toward sharing their identity. However, only 56% of the children show a similar attitude.
Although children’s responses do not meet parents’ strength, children were more explicit about
presenting their reasons behind their desire to hide their identity, reflecting the true feeling that
parents may try to ignore and do not want to declare it for political reasons.
To conclude, the previous results show a similarity between the parents’ and children’s
results, where parents’ perspectives, attitudes, and beliefs are strongly correlated with those of
their children, which agree with the studies of Lee (2013), Nesteruk (2010), Gharibi and Boers
(2017), Melo-Pfeifer (2015), Makarova, Terekhova, and Mousavi (2019), and Sofu (2009). Even
though there are some differences in the degree of agreement between parents and their children,
there is still enough similarity to say that both the parents and children of Arab heritage have
integrative and extrinsic motivation and reasons behind learning Arabic or enrolling the children
in Arabic classes for the parents. Moreover, they have a positive attitude toward the Arabic

92
The Motivation and Attitude of Arab Heritage Children and Their Parents

language and its speakers and culture. However, they acknowledge that learning Arabic is not
easy. On the other hand, the parents’ results differed from the children’s in the type of variety
they want to learn. Children show more interest in learning dialects, which agrees with their
desire to communicate with people from the Arab community, without thinking about the
prestigious language and its valuable place among the Arab communities, and it is easier for
them than the MSA. However, the parents were more affirmative about the prestigious language
and its role in religious purposes, so they show more interest in learning MSA than dialects.
Moreover, parents were different from children in showing a positive attitude toward sharing
their identity. However, the children freely shared their feelings and experiences about the
bullying and stereotyping they face in the host countries. The negative attitude of the others
toward the Arab and Islamic identity affects the children’s stancetaking toward their identity.
These differences between the parents’ and children’s results are the most essential findings that
provide a clear image of the recent case of the AHLLs over the world. The stereotyping
phenomenon against the Arab and Islamic culture is one of the most influential factors that drive
AHLLs to ignore learning Arabic and decrease their desire to learn Arabic or share their identity.
These children have to take their chance freely to share their identity without facing any type of
negative attitude toward their origin or identity.
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Chapter 5: Conclusion
This chapter presents the conclusion of the research and pedagogical implications that
could help teachers and policymakers who are interested in teaching Arabic as a heritage
language in non-Arab countries. Moreover, the chapter provides sections for further research and
research limitations as well as delimitations.
Conclusion
This research took place to identify the motivation and attitude of the AHLLs and their
parents toward the Arabic language in order to help teachers and institutes create appropriate
curricula for this group of learners. Although this study shows the parents’ role and effect on
their children’s motivation and attitude, it was clear that parents were more motivated to get their
children learn Arabic than the children themselves. While parents and children have different
needs in learning Arabic, the children meet their parents' perspectives in integrative motivation
and in the desire to learn more about Islamic culture, in addition to the harmonization between
them regarding the reason behind the children’s desire to learn Arabic, which is an extrinsic
motivation. Furthermore, both groups of the participants have a positive attitude toward Arabic
language and its speakers and culture.
Moreover, this study highlights different points that need to be addressed by creating
appropriate methodologies and curricula. One of the points that should be taken into
consideration is the absence of intrinsic motivation. Even though both intrinsic and extrinsic
motivations affect learning achievement, intrinsic motivation is more familiarly linked with
integrative motivation. This research found that although AHLLs between 10 and 16 of age have
an integrative motivation to learn Arabic, they do not have a strong intrinsic motivation, which
comes from an inner desire to learn. This agrees with what Cheung and Pomerantz (2012)
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mentioned: “so that children are ultimately autonomously motivated in that they endorse
identified reasons for their engagement” (p. 821).
The second point that needs to be addressed is the racism faced by AHLLs. Although
those children and their parents have a positive attitude toward Arabic and its speakers and
culture, some children took a stance to hide their identities to avoid racism or stereotyping. This
stancetaking of the children does not mean they have a negative attitude toward their identities
because “identities are not seen as fixed but as fluid, multiple, and culturally constructed”
(Wardhaugh & Fuller, 2015, p. 103).
The third point to be taken into consideration is the difference in understanding the
meaning of “Arabic language” as parents refer to MSA when they mention “Arabic language,”
while their children may refer to their national dialect. This highlights the need to understand that
there are different levels of the Arabic language. Moreover, the different need between parents
and children about the variety and skill of language shows the fogginess in understanding the
role and function of each variety and skill.
The fourth point is the difficulty in learning Arabic. Most participants agreed that
learning Arabic is not easy, highlighting the need to find the reasons behind this feeling and find
ways to overcome this image.
The following pedagogical implications may be of benefit in developing and creating
successful curriculums that are appropriate for this type of heritage learners.
Pedagogical implications
Following are some techniques and recommendations that should be taken up by teachers
of heritage students in non-Arab countries and by policymakers responsible for sustaining the
Arabic language for Arab immigrants who are facing language drift:
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1. Intrinsic motivation: engaging the AHLLs in the learning process is the most important
goal. Teachers should be aware of the learners' needs and interests to prepare engaging activities
and topics that motivate them to engage and communicate. Having fun, discussing exciting
topics, telling stories, exchanging experiences, carrying out projects, and such are some ideas
that may help in engaging the AHLLs and such recommendations are also mentioned in Oroujlou
and Vahedi’s (2011) study. Oroujlou and Vahedi (2011) mentioned creating a friendly
atmosphere in the classroom, encouraging students to personalize the classroom environment,
creating situations in which students will feel a sense of accomplishment, encouraging students
to set their own short-term goals, and connecting language learning to students' interests outside
of class as “strategies for the teachers which can be very effective to increase language learners’
external motivation and to create good attitude among the students toward the language learning”
(p. 998). Moreover, Hillman’s (2011) study mentions the importance of creating a joyful and
friendly atmosphere in the classroom by applying humorous practices, which contributes to
lower anxiety.
2. Intercultural communicative strategies: as AHLLs mentioned they face racism and
stereotyping against the Arab or Syrian identity, which drives them to hide their identity, it is
essential to develop intercultural communicative strategies that would enable them to maintain
their culture while showing respect to the “other” and so deal with “othering strategies” to which
they are subjected.
3. Diglossia: because parents are different from their children according to the language
variety and skill, and because they lack understanding of the language levels, teachers should be
aware of the levels of the Arabic language mentioned by Badawi (1973). This helps teachers
understand the collaboration between the different levels and varieties in the Arabic language so
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that they can be more flexible in accepting different varieties at the beginning of the journey of
learning Arabic. Moreover, this helps teachers by inspiring them to know how to choose the
vocabulary lists according to the most frequent words in daily life, not based on the most
prestigious variety. On the other hand, language programs should take a serious step toward
teaching Arabic as one language by integrating teaching MSA and dialects. Teaching Arabic as
one language could be more effective if the AHLLs should start the learning with their spoken
variety of language because it is their mother tongue (vernacular), and it is the language used to
communicate in the Arab world. Moreover, it is more familiar because the learners are exposed
to it in their early stages from parents at home. Thus, the regional dialect should be the base on
which other varieties will be built. On the other hand, when the learner is able to communicate
and understand his/her family members using simple vocabulary, this will increase selfconfidence and encourage him/her to achieve more. In contrast, MSA is not used in the learners’
daily lives, so teachers should try to move them slowly towards the educated spoken variety as a
step in the direction of MSA, as they have to learn how to read and write. This is done through
reading fresh news or headlines of topics of their choice and then discussing these in their
vernacular variety. In order to increase the positive attitude among the AHLLs, it is essential to
provide exciting information. Centers should have network connections with prominent figures
to have them visit and tell about the Arab history, identity, civilization, contributions, nature,
culture, and moral stories that are close to their real lives, which have been mentioned by the
AHLLs as a reason to make them feel proud of their identity.
4. Difficulties: the students mentioned some reasons that push them away from learning
the Arabic language, such as limited time, complex language, and homework. These reasons
could help the teachers when creating their programs by making the learning process easier and
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more attractive. Thus, an Arabic language teacher should be able to simplify the information,
especially grammar, in a helpful way, and be aware of the concept of the interlanguage
phenomenon, which is vital in providing feedback to the learners. Moreover, they should use
authentic materials, pictures, videos, and games to engage the learner.
5. Religious identity: there is a need to maintain the religious identity by creating space in
curricula to learn about the effect of religion on the Arab community while studying Arabic.
Teachers could assign group projects about different religious figures, where students search,
discover, and then present to peers, in an effort to raise their awareness of their religious identity
and make them proud to talk about it and discuss it with others in the host countries. Arab and
Islamic traditional stories should be modified to accommodate the development of the language
and the new culture with which the learner is integrating. Moreover, the language that is used for
telling the story should be simple and effective to pass on to the learners. Moreover, teachers
should avoid the traditional and classical emotional stories that the heritage learners could not
understand because of the different emotions and thoughts of the Arab countries.
Limitations and delimitations
Despite a sufficient number of participants, the number of parents who participated in this
study is double the number of children because of the limited interest among children in
answering the questionnaire. Moreover, another limitation is the limited participation of nonMuslim Arabs, despite the different methods used to reach and encourage them to participate.
Moreover, choosing “Islamic identity” in Q6 to investigate the motivation parts does not reflect
the motivation of the whole religious identity, which could be considered as a rewarding
limitation. On the other hand, the limited age group of the children is one of the delimitations of
this research because children only between 10 and 16 of age are able to read and answer the
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questionnaire freely. Furthermore, interviewing the participants to investigate their attitudes
could be helpful, but it was not easy because the immigrant parents in this study still do not feel
secure enough to engage their children in an interview that may cause any trouble in their host
countries.
Further research
It is helpful to investigate the reasons behind the absence of intrinsic motivation among
the AHLLs, despite their integrative motivation, the reasons that drive the Arab heritage children
to hide their identities and how stereotyping could affect the motivation of learning Arabic as a
heritage language. Moreover, the favorable language variety among the children and the
activities that engage them and develop a positive attitude toward learning Arabic are worth
studying.
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Appendixes
Appendix A: The questionnaire
Questionnaire to be answered by parent:
I.

Demographic information:

1.

Name:

2.

Gender:

3.

Age:

4.

Country of origin:

5.

Where do you live now?

6.

How old were you when you immigrated to the current

country?
7.

How many children between 10-16 years do you have?

8.

What language(s) do you speak to your child at home on a

daily basis?
9.

What language(s) do you speak to your child outside the home

on a daily basis?
10.

What language(s) does your child speak at home on a daily

11.

What language(s) does your child speak outside the home on a

basis?

daily basis?
12.

Does your child attend any of the Arabic language or culture-

related organizations, schools, Arabic language tutoring, language learning
centers, community groups …etc.? Yes/ No.
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If “yes”. Which one?

I.

Motivation

Choose the most suitable answer for you (1. strongly agree/ 2. agree/
3. neutral/ 4. disagree/ 5. strongly disagree)
⮚

My child learns Arabic because:

1.

S/he enjoys learning Arabic very much.

2.

Learning Arabic is a hobby for him/her.

3.

I encourage him/her to learn Arabic language.

4.

Learning Arabic language is required in his/her school.

5.

Arabic is important to our family’s Arab identity.

6.

Arabic is important to our family’s Islamic identity.

7.

Learning Arabic will help my child understand and

communicate with our Arab relatives and friends.
8.

Learning Arabic will help him/her get enrolled into a good

college.
9.

Learning Arabic is a school requirement.

10.

Learning Arabic gives my child a competitive edge in the job

market in the future.

II.

Needs
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Choose the most suitable answer for you (1. very important / 2.
important/ 3. not important)
⮚

To what extent do you want your child to learn:

1.

Modern standard Arabic (Foshā)

2.

Dialects of country of origin.

3.

Reading and writing

4.

Listening and speaking

5.

Arabic culture

6.

Islamic culture

III.

Attitude
Choose the most suitable answer for you (1. strongly agree/ 2. agree/

3. neutral/ 4. disagree/ 5. strongly disagree)
⮚

From my point of view:

1.

I believe that Arabs are friendly people.

2.

I believe that the Arab culture has contributed a lot to the

3.

I believe that the Arab world is a beautiful place.

4.

I like to share my Arab culture with my friends.

5.

I feel that I belong to the Arab community.

6.

I feel proud of belonging to the Arab community.

7.

I am aware of the issues of the Arab community.

world.
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8.

I like to speak Arabic with my family at home

9.

I like to speak Arabic with my family outside my home.

10.

Arabic language is a beautiful language.

11.

Arabic language is easy to learn

12.

I will teach my children how to speak Arabic.

IV.

Follow up questions

Please, answer these two question:
1. Do you want your child to learn more Arabic? Why?
2. Do you feel comfortable sharing your Arabic identity with others?
Why?

Questionnaire to be answered by child:
●

please, help me in my research by answering to this

questionnaire
I.

Demographic information:

1.

Name:

2.

Gender:

3.

Age:

4.

Country of origin: father

5.

Country of origin: mother

6.

Where do you live now?
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7.

How old were you when you immigrated to the current

country?
8.

What language(s) does your family speak to you at home on a

daily basis?
9.

What language(s) does your family speak to you outside the

home on a daily basis?
10.

What language(s) do you speak at home on a daily basis?

11.

What language(s) do you speak outside the home on a daily

12.

Do you attend any of the Arabic language or culture-related

basis?

organizations schools, Arabic language tutoring, language learning centers,
community groups …etc.? Yes/ No. If “yes”. Which one?

II.

Motivation

Choose the most suitable answer for you (1. strongly agree/ 2. agree/
3. neutral/ 4. disagree/ 5. strongly disagree)
⮚

I learn Arabic because:

1.

I enjoy learning Arabic very much.

2.

Learning Arabic is a hobby for me.

3.

My parents encourage me to learn Arabic language.

4.

Learning Arabic language is required in my school.

5.

Arabic is important to my Arab identity.
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6.

Arabic is important to my Islamic identity.

7.

Learning Arabic will help me understand and communicate

with my Arab relatives and friends.
8.

Learning Arabic will help me get enrolled into a good college.

9.

Learning Arabic is a school requirement.

10.

Learning Arabic gives me a competitive edge in the job market

in the future.

III.

Needs

Choose the most suitable answer for you (1. not important/ 2.
important/ 3. very important)
To what extent do you want to learn:

1.

Modern standard Arabic (Foshā)

2.

Dialects of country of origin.

3.

Reading and writing

4.

Listening and speaking

5.

Arabic culture

6.

Islamic culture

V.

⮚

Attitude
Choose the most suitable answer for you (1. strongly agree/ 2. agree/

3. neutral/ 4. disagree/ 5. strongly disagree)
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⮚

From my point of view:

1.

I believe that Arabs are friendly people.

2.

I believe that the Arab culture has contributed a lot to the

3.

I believe that the Arab world is a beautiful place.

4.

I like to share my Arab culture with my friends.

5.

I feel that I belong to the Arab community.

6.

I feel proud of belonging to the Arab community.

7.

I am aware of the issues of the Arab community.

8.

I like to speak Arabic with my family at home.

9.

I like to speak Arabic with my family outside my home.

10.

Arabic language is a beautiful language.

11.

Arabic language is easy to learn

12.

I will teach my children how to speak Arabic.

13.

I like to learn Arabic language.

14.

I will encourage my friends to learn Arabic language.

world.

I.

Follow up questions
1. Do you want to learn more Arabic? Why?
2. Do you feel comfortable sharing your Arab identity with others?

Why?
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Appendix B: Parents’ attitude, the answers of Group 1.
1.

Yes, we are in a society of multiple nationalities, so we must

be proud of our identity and show the bright side about us to the West, just as
any expatriate is proud of his homeland.
2.

So that my children feel proud of being Arab

3.

Yes ,, because I am proud of that and I feel that I cannot

express myself better than I speak Arabic.
4.

Yes, because in African countries we receive a lot of respect,

we are not embarrassed because we present a good picture of our society.
5.

Because I see Muslims in these countries have no connection

to Islam, especially if it is a legacy. I think learning Arabic is part of my
child's identity, and therefore if my child learns Arabic, he will teach it to his
children. I remember meeting a Christian woman who told me that her
grandmother taught her to seek refuge from Satan when she dreams of
something disturbing. And Surat Al-Nas I saw this woman in a village, all of
whose graves were for the Muslims, and they are still shrouding the dead in a
white shroud, saying this is what we found our fathers on. That is why the
Arabic language is an integral part of the identity and the Islamic religion.
The landmarks of this village are still Muslim. I do not want my future
grandchildren to forget that they are Arabs if they leave the Arabic language
6.

Yes, because it is from my instinct and my upbringing

7.

Yes, Canadian society is multicultural and accepting of

difference
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8.

This is my reality

9.

Yes, I'm proud of it

10.

Yes, I am proud and proud of my Arab Muslim origin, and it is

an honor for us everywhere in the world
11.

Yes, and I'm proud of it

12.

Yes, because the Messenger of God, peace and blessings be

upon him, the Arab Prophet
13.

Yes because she has a lot to contribute

14.

Yes, ... I am proud to be an Arab

15.

Yes, it is part of me.

16.

Yes ,, I hate racism and work to change the image of Arabs in

the West
17.

Of course, and I am proud because I belong to an ancient and

authentic civilization
18.

Yes, I am proud that I am an Arab, and this is my identity. I

will not give it up, otherwise I will face loss
19.

Quite at ease, because it is a cultural richness.

20.

Yes, because I am proud of my heritage

21.

Yes ,. Because I am proud of my belonging to the Arab

Islamic nation
22.

Yes, because I cherish it

23.

Yes ,. Because it is my identity and my freedom

24.

Yes, and proud
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25.

Yes, we must be proud of our origins, and I am, if the Arab

identity is the Arabic language, the cultural contribution of the Arab Muslim
world ... I speak with pride
26.

It's easy but sometimes not so. It takes courage and that you

dare to integrate without changing completely.
27.

Of course, because I am proud that I am an Egyptian Arab

28.

I do not feel at ease, but I feel proud because I belong and

speak Arabic because it is the language of the Qur’an and the language of the
people of Heaven and God.
29.

Yes,. I have no problem with that because I am proud of my

identity, my country, my origin, and my Arab identity indicates generosity,
tolerance and intelligence.
30.

Of course .. because I belong to an authentic and ancient

nation with a great civilizational history
31.

Yes, I am never ashamed of my Arab identity and I want my

children to be proud of it too
32.

Yes, because it is his identity and we are required to preserve

it and show it in the best way to other peoples
33.

Yes, because it is my affiliation

34.

Yes, it's an identity that my ancestors held for t decades

35.

Yes, because the Arabic language is my identity

36.

Yes, because it is my identity
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37.

Yes, because the Arabs have had great merit in the scientific

and medical achievements
38.

Yes, because it's my first identity and I'm proud of it.

39.

Of course, yes, I am an Arab Muslim, and the Arabic language

is the language of the Qur’an
40.

Yes, ... I don't feel ashamed or embarrassed

41.

Because I am proud of my Arabic

42.

Sure, my identity is, I am proud of

43.

Very much indeed ,,, because I’m always proud of my history

and and happy to see English people respect ancient Egyptian history.
44.

Yes, because I cherish it

45.

Yes, I’m proud of my Egypt identity

46.

Yes, Every person feels proud of his country and its identity

47.

Yes, because it is apparent in any case due to the religious

aspect, so there is no objection to specifying that I am an Arab and Muslim
48.

For sure, I feel comfortable in showing my identity and the

first word when I want to introduce myself that I come from Syria
49.

Yes, praise be to God, because I love my country and the

Arabic language
50.

Yes, for a religious reason, which is my affiliation to the

religion of peace and because it is a beautiful language and it is difficult for
others to master it easily.
51.

Of course, basically, that's who I am
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52.

According to location and position

53.

Yes, because the Arabic language is the language of the Holy

54.

Yes ,, because I am proud of my religion and the language of

Quran

the Qur’an
55.

Yes, because I am proud of the language of the Qur’an and the

Messenger
56.

Absolutely. Its unique and our culture has so many positive

influences
57.

Yes, I don't care how they react to it I'm just saying that if

anyone asks me.
58.

I do not hide my Arab identity, nor do I seek to show it only

when necessary
59.

Yes, because it expresses ourselves, we continued, and

whoever denies its origin has no roots

Appendix C: Parents’ attitude, the answers of Groups 2 and 3.
1.

I don't feel comfortable often because I just need to be exposed

to racism
2.

No, because of the preconceived view of others about the

3.

No..Because the Arabs in particular are disliked because the

Arabs

name of terrorists and the owners of the oil states are unfortunately associated
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with them..I am explaining to some close friends about religion and not about
the cultures of our country, because I was originally against it and against
customs and traditions
4.

Sometimes.I have lived in States where people looked at Arabs

as terrorists and it was uncomfortable. Now I live in a State that has a couple
of large Arabic communities and people here are open to the Arabic cultures,
they love our food and they love attending Arabic festivals.
5.

At times yes, like at cultural celebrations. Other times no (in

academic setting), it feels like I get Zionist resentment/kickback against it.
6.

No, because he linked the language to the fact that I am a

Muslim, which is the language of the book that every Muslim is required to
learn, regardless of his nationality. There are many who wish to learn Arabic
in order to be able to read the Qur’an. Rather, the perception of an Arab in
our Western countries is an inferior view, and adherence to Islamic morals is
what gives a person a good position in this immoral, material society.

Appendix D: Children’s attitude, their positive attitude words.
1.

of course we have the best football player in England and we

have built the pyramids which to this day is unknown how it was built also
the place it is built makes some people think it was built by an advanced
civilization
2.

we have so much more than ISIS and dictatorships. That is

government crap
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3.

look at the people.

4.

because the Arabian culture is very nice and diverse

5.

I like to make people have a little knowledge on what I came

6.

it is an important part of my identity.

7.

so I can tell them more about my life.

8.

so that our language becomes famous.

9.

Because I feel special and different. Additionally

10.

my friends like to ask me questions about my religion and

from

culture.
11.

because it doesn’t change anything.

Appendix E: Children’s attitude, their negative attitude words.
1.

According to the people, because I fear that some are fanatics

2.

No because I'm shy

3.

No I’m embarrassed

4.

No, because I suffer from racism when they teach my Arab

5.

No, because they have a lot of questions, which i don't like to

6.

No, I do not feel comfortable about showing my Arab identity

origins

answer

with the Arab community because of the racism of the Turks against the
Syrians
7.

No, I don't like to be strange between my friends
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8.

No, the image of Arabs is bad in non-Arab societies

9.

No, they think I'm Turkish and I don't want to change their

minds, it's better to be the same like others, no one look at you like stranger
10.

Not much, because the image of Arabs in the West is bad

11.

Not much, because when most of my friends know that I am

an Arab, they turn away from me
12.

Well, I think it's beautiful because it's a beautiful culture, but

the stupid thing is that people have a bad image of Isla and the Arabs.

